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The Revintage Project aims to understand the dynamics of 
1970s and 1980s European interiors by looking into local case 
studies, uncovering a network of local stakeholders, and iden-
tifying practices of care and destruction that impact a part of 
our daily life and communicating this to an interested group of 
learners on VET level. 

Photo: Constantin Panagopoulos

What is Revintage?
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T he history and legacy of our interior spaces have re-
ceived far smaller attention, both from heritage experts 
and builders, than one would have expected given the 

time that we spend in them. Part of the reason may have been 
that it was long considered to be a woman’s domain, and there-
fore less deserving of scholarly attention than the outer, male-
dominated world.  
Yet these domains were a reflection both of our own image, 
and the image we wished to project to the outer world. Indeed, 
in many European cultures, it was long a custom to have spaces 
dedicated to either: a kitchen or living room, somewhat hedo-
nistically filled with those items that made us feel relaxed and 
comfortable, or a more ostentatious, representational space 
dedicated to receiving the village priest, the mayor, and other 
worthies. The first type was used throughout the day, the sec-
ond often went neglected for months on end. But both were 
equally important in defining who we were and considered 
ourselves to be. 
Such representational spaces, dedicated to special occasions 
and recieving guests, and other worthies, have received far 
more attention, both from heritage professionals and art histo-
rians, than private interiors and ordinary homes. There is a real 

danger that we ignore, and let disappear, a unique form of 
popular European culture. This is particularly true after World 
War II when a unique set of circumstances in Europe, such as 
economic, social, cultural shifts, made it possible for people to 
shape their interiors in a way that differed fundamentally from 
that of their ancestors. Although this encompassed an integra-
tion of prevalent aesthetic trends, it also integrated older tradi-
tions and concurrent but not necessarily design-oriented ideas, 
founded in religious and cultural developments. The end result 
was a unique, mostly locally diverse, eclecticism founded in 
tradition and popular culture. Many of these recent historical 
interiors are in danger of being lost at a rapid pace. From a 
conglomerate of unique, local styles we appear to have moved 
to industrial, global unification. In many cases, older interiors 
are well protected, but not those from the second half of the 
last century. They remain important not only for art-historical 
values, but also for socio-cultural investigation, being intrinsi-
cally tied to the cultural identities of the cities, communities 
and individuals connected to them. 
The Revintage Project aims to understand the dynamics of 
1970s and 1980s European interiors by looking into local case 
studies, uncovering a network of local stakeholders, and identi-

About the Project
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fying practices of care and destruction that impact a part of our 
daily life and communicating this to an interested group of 
learners on VET level. We have looked into aspects of design, 
but most of all we focus on recognizability, use, a sense of be-
longing and cultural continuity. This project was a mapping/
quick scan that could prepare for a more extensive collabora-
tive project with multiple partners but with its own usable re-
sults. It should help to clarify and define the ‘problem’ 
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W e define two target groups: 
  
The primary target group consisted of VET educa-

tion. Existing courses focus in particular on one aspect of the 
problem mentioned. They are engaged in professionally teach-
ing construction and design skills. On the other hand, there are 
courses that are concerned with the preservation and restora-
tion of authentic elements from interiors. There is a need for a 
curriculum that brings both aspects together. However, there is 
often a lack of knowledge for this. This knowledge is partly 
available at heritage institutions, such as museums and 
archives. By paying attention to training in this area, we can 
contribute to the preservation of post-war interiors, but also to 
the aspect of sustainability. Too much is assumed that modern-
ization is good, without thinking about the costs and sustain-
ability aspects. Also, consider low-income consumers. 
Valuation of one’s own cultural heritage creates an appreciation 
for each other’s heritage and an understanding of how this can 
be preserved in a sustainable way in one’s own society and for 
the future. We emphatically want to use digital resources for 
this target group. Information about conservation options must 

be readily available and structured. This applies in the first in-
stance to the teachers, but also to the students. 
The secondary target group consisted of formal and non-for-
mal professionals in the field of interior preservation and doc-
umentation, as well as groups engaged in the sustainable 
preservation of interiors or influencing public opinion in this 
area. Professionals often have the knowledge that can be used 
by the primary target group. In The Netherlands, this group 
consists of, among others, the Zuiderzeemuseum Enkhuizen, 
the Cultural Heritage Agency of the Netherlands (Rijksdienst 
voor het Cultureel erfgoed, RCE) and Het Nieuwe Instituut in 
Rotterdam. In Malta, this group consists of, among others, edu-
cational organizations such as the Faculty of Built Environment 
(University of Malta), students of the Society for Architecture 
and Civil Engineering, and several foundations. 
By building a bridge between the two target groups, we hoped 
to contribute to responsible, sustainable, and affordable 
preservation of post-war interiors and raising the quality of VET 
education for the purpose of valuing Europe’s heritage. 

For Whom is Revintage Meant?
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W e recognize that fairly recent European interiors are 
rapidly disappearing due to fashion-driven rigorous 
renewal and a lacking sense of cultural continuity, 

especially for interiors of the post-war period, in particular the 
1970s and 1980s. Not only does this threaten a sense of local 
‘belonging’, but it also conflicts with a sound use of resources 
and an increasing awareness of sustainability. Revintage aims 
to understand the dynamics of 1970s and 1980s European in-
teriors by looking into local case studies, uncovering a network 
of local stakeholders, and identifying practices of care and de-
struction that impact a part of our daily life and communicating 
this to an interested group of learners on VET level. We will be 
looking into aspects of design, but most of all we focus on rec-
ognizability, use, a sense of belonging and cultural continuity. 
This project is a mapping/quick scan that could prepare for a 
more extensive collaborative project with multiple partners but 
with its own usable results. It should help to clarify and define 
the ‘problem’ of reflexive interior renewal, but mainly how to 
bring this to the relevant target group. Output of this research 
will be: 

• A description of Interiors as cultural heritage. What is the life cy-
cle of ‘living’ interiors to becoming cultural heritage and what 
phases can be identified that have an impact on these interiors? 
What are general tendencies, and what are specific influences on 
this part of our culture, either pan-European or local. 

• A mapping of the network. What is the network around post-war 
interiors in the broadest sense and how do groups in this network 
impact the life-cycle of the interiors mentioned? 

• An investigation involving the relevant players in the VET sector. 
This includes both the training courses in the field of construction 
and craftsmanship as well as in the field of restoration. What is 
happening already and what is needed? 

• A structured merging of the above. Bringing together knowledge 
and needs. What could be the role of the VET sector and heritage 
institutions in preserving interiors? Researching the resources 
and collections of a selection of educational institutes, museums, 
archives, and national sectoral institutes. 

• Finding ways to effectively and inclusively share the outcomes 
with the players involved, using their input in a meaningful way, 
providing high-quality learning opportunities. 

• Making a European-wide curriculum description for the VET insti-
tutions consisting of a structured set of knowledge, skills and 
competences at the appropriate EQF level.

What Do We Do?
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CHAPTER 2

Activities
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W ithin the scope of the International Project REVIN-
TAGE, a set of activities was carried out. One of 
these activities consisted in visiting spaces that host 

national heritage. The main objective was to investigate how 
we can help people involved in the professional teaching of 
construction and design to gain knowledge about preservation 
and restoration of authentic elements of interiors, through 
modern means, such as the collaboration of pro-
fessionals in the field of interior preservation. 
To develop the activity, each country involved 
made a study visit to a site according to the ob-
ject under study: in the Netherlands participants 
visited RIBO, in Hengelo; Malta participants visit-
ed Palazzina  Vincenti in St. Julians, Balluta Bay, 
where they had a lecture about the life and work 
of the architect Gustave Vincenti; and in Portugal 
the visit was to the Bank of Materials, in 
Porto  (https://cultura.cm-porto.pt/museus/ban-
co-de-materiais). 
In the case of Portugal, participants were twenty 
students from the Professional Tourism Techni-
cian Course, from Externato Senhora do Carmo, 

Lousada; and five teachers from the areas of Tourism, Commu-
nication, History, English and Geography. 
After the visit, two focus groups were held to discuss the topic 
based on a set of questions that sought to collect data, among 
other aspects, on the role of the visited institution in the 
preservation and sustainability of national heritage. 

A Visit to the Bank of Materials in Porto
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M eetings for the Revintage projects were held in all 
three partner countries of the Netherlands, Portugal, 
and Malta. They involved experts in aspects of built 

heritage preservation, who reviewed our plans for the curricu-
lum and provided comments. They included representatives of 
VET programs and experts on built heritage and recent interi-
ors. 

In  the Netherlands, during discussions with various experts – 
including Jorn Konijn from the Van Eesteren Museum, Kees 
Somer and Eloy Koldeweij from the State Department of Cul-
tural Heritage (RCE), Martin Bellers from RIBO ROC Twente 
(VET), and Samantha Wouters from ROC Amsterdam (VET) – 
valuable insights were gathered regarding the proposed cur-
riculum. 
Jorn Konijn emphasized the importance of going beyond nos-
talgia and interpreting the past, highlighting that interiors re-
flect societal values. Kees Somer and Eloy Koldeweij pointed 
out that tools for valuing recent interiors exist and should be 
applied, emphasizing the significance of personal stories and 
collective memories behind interior choices. Martin Bellers ex-
pressed enthusiasm for the described optional module, stating 

that it complements their program well and provides depth to 
other subjects, while Samantha Wouters found the topics inter-
esting but considered them partly too complex for level 3/4 
students, emphasizing a need for practical assignments and 
more hours to explore the content fully. 
The experts concluded that the subject is relevant for VET edu-
cation, aligns with sustainability and appreciation of the past, 
but the current level is generally too high. They highlighted the 

A Story of 3 Expert Meetings
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importance of practical application and encouraged further 
development of the curriculum into a comprehensive educa-
tional resource. 

In Portugal, a meeting was held with Ana Luís Castro (writer), 
João Manarte, Rodrigo Bernardin, and Rúben Sousa (architects, 
built heritage). The meeting commenced with an introduction 
to the theme, followed by reading and discussing the docu-
ment titled ‘Draft 2 Report Activity 4 Revintage: Description of 
the curriculum (R7)’. The presentation and meeting’s report ad-
hered to the structure of the document, with no significant 
comments or discussions raised. 
The participants noted a renewed sense of optimism and a de-
sire for modernity in post-war interior design, emphasizing that 
students who learn about this style gain a deeper understand-
ing of design’s significance in reflecting and shaping cultural 
values while preserving historical artifacts. The curriculum aims 
to equip VET students with the ability to make well-considered 
decisions about the cultural heritage value of post-war interiors 
and engage in sustainable preservation. The importance of vis-
iting various places such as buildings, institutions, and building 
companies was highlighted. 

The preservation plan received positive feedback, with sug-
gestions to prioritize value over costs and promote discussion 
and debate. The curriculum should emphasize the cultural im-
portance of all professionals involved in the building industry 
and foster curiosity and motivation in VET students to value, 
preserve, and actively contribute to the built environment. The 
participants found the curriculum important, pertinent, and 
well-structured, suggesting its potential expansion to include a 
broader concept of ‘built heritage’. They appreciated the VET 
course’s focus on developing sensibility and the ability to ob-
serve, valuing it as a core strength. 

Also in Malta a meeting was held with experts. The feedback 
on the curriculum was provided by relevant stakeholders in the 
Maltese context: Heritage Malta experts (Russell Muscat and 
Kenneth Gambin), architects specializing in post-war era (David 
Ellul and Kimberly Bonello) and a conservation specialist 
(Joseph Schirro), all also involved in VET education. 
The general feedback highlighted the curriculum’s effective-
ness in providing the necessary knowledge and skills for un-
derstanding and preserving cultural heritage. It was noted that 
the curriculum covers a comprehensive range of learning out-
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comes and includes case studies and site visits for practical ex-
posure. However, some drawbacks were identified. Implement-
ing the curriculum in Malta would be challenging, requiring 
smart strategies and perseverance. The adaptive re-use of 
post-war interiors necessitates a multi-stakeholder initiative 
with guidelines from the planning authority. 
It was emphasized that creating policies reflecting an under-
standing and appreciation for post-war heritage is crucial, as 
there are currently no specific guidelines or legal frameworks in 
place. Several suggestions were made, including incorporating 
local historical context, policies, and regulations, as well as 
practical knowledge of restoration and preservation methods. 
Ethical considerations, emerging technologies, and community 
engagement were also recommended. Overall, the feedback 
highlighted the importance of policy priorities, local context, 
and practical experiences in the curriculum. 

Photo: Dylan Gillis 
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T he Revintage project presented the final version of the 
Revintage curriculum description in July of 2023. Ex-
perts from the VET sector and content experts com-

mented on the earlier version. Their comments have been in-
corporated into this version. In a limited number of cases, this 
shows different views. These are both listed for clarity. 
The question in this inventory was: what could be the role of 
VET and heritage institutions and professionals in preserving 
post-war interiors? In order to answer this question, we made a 

description of a curriculum at EQF level 3/4. This description 
contains all the qualifications necessary to be able to handle 
the identified problems and challenges in practice. More pre-
cisely: with these qualifications, graduates can actually make a 
contribution to the preservation of post-war interiors. 
We have organized expert meetings in The Netherlands, Portu-
gal, and Malta that were open to the various stakeholders. Its 
intention was to compare existing practices in the treatment of 
postwar interiors, as well as create space for new practices and 
collaborations. A resulting inventory of knowledge, know-how, 
and collections that are related to the mentioned interiors in 
the format of an EQF description will be disclosed on the 
project website. We have shared the framework in the form of a 
part-curriculum description with stakeholders and asked their 
opinion about practical implementation. This inquiry focuses 
on the primary target group (VET representatives). The EQF 
description was made in consultation with this target group. 
The basic principle was that the target group knows best what 
students in the VET sector can handle and at which final level 
the knowledge, skills, and competencies should be. 

The curriculum is attached to this brochure

The Revintage Curriculum
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CHAPTER 3

Reporting
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The complete reports of the projects are appended to the 
end of this brochure. They include: 

A. Activity 1 – Report 

Patterns of ‘heritagisation’ of interiors by reviewing interiors 
from the 1920-1945 era as a sample case study (by Quiosq / 
Yulia Dolonina; August 2022) 

B. Activity 2 – Report 

Mapping Relevant Networks for interior preservation in the 
VET (vocational education and training) Sector  (by VisMed-
Net, Malta; September 2022) 

C. Activity 3 – Report 

Three countries’ perspectives on European interiors: Portu-
gal, Malta, the Netherlands (by Maera, Portugal; March 2023) 

D. Expert Meetings 

Report of expert meetings taking place in Malta, Portugal and 
The Netherlands (July 2023) 

E. Curriculum Description 

he final version of the Revintage curriculum description. Ex-
perts from the VET sector and content experts commented 
on the earlier version (July 2023). 

Reporting
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Find us at: 

Quiosq / Bob Crezee 

Lange Annastraat 12B 

2011XH Haarlem 

The Netherlands 

info@quiosq.eu

Contact
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1. Introduction 
 
Report 1 is a part of Activity 1 of the Revintage project. The project describes the conception 
of the life cycle of interiors’ values based on research of three case studies conducted in 
partner countries: Malta, the Netherlands and Portugal. Each of the three case studies: C1, 
C2, C3 aims to describe the life cycles of interiors in the heritage context of one of the three 
partner countries: C1 – case study the Netherlands, C2 – case study Malta, C3 – case study 
Portugal.  
 
Report 1 contains preliminary research of the Revintage project, and describes patterns of 
‘heritagisation’ of interiors by reviewing interiors from the 1920-1945 era as a sample case 
study. This research will consider societal values such as use, memory, and identity in addition 
to aesthetic and historical values. Within this preliminary sample, a case study of the 1920-
1945 era interiors provides the basis for understanding possible approaches for the 
evaluation of more recent postwar interiors that have not (yet) been labelled as cultural 
heritage. This is why this preliminary study aims to understand the life cycle of values of 
“living”, as well as “dying” interiors in becoming cultural heritage. This report links the process 
of heritage formation in interiors to the cultural context of the Netherlands, Malta and 
Portugal. These locations tie to European developments of locally connected significance, use, 
materials, and identity.  
 
The history and legacy of our interior spaces have received far smaller attention, both from 
heritage experts and builders, than one would have expected given the time that we spend 
in them. Part of the reason may have been that it was long considered to be a woman’s 
domain, and therefore less deserving of scholarly attention than the outer, male-dominated 
world. Yet these domains were a reflection both of our own image, and the image we wished 
to project to the outer world. Indeed, in many European cultures, it was long a custom to 
have spaces dedicated to either: a kitchen or living room, somewhat hedonistically filled with 
those items that made us feel relaxed and comfortable, or a more ostentatious, 
representational space dedicated to receiving the village priest, the mayor, and other 
worthies. The first type was used throughout the day, the second often went neglected for 
months on end. But both were equally important in defining who we were and considered 
ourselves to be.  
 
Yet these representational spaces, dedicated to special occasions and receiving guests, and 
other worthies, have received far more attention, both from heritage professionals and art 
historians, than private interiors and ordinary homes. There is a real danger that we ignore, 
and let disappear, a unique form of popular European culture. This is particularly true after 
World War II when a unique set of circumstances in Europe, such as economic, social, cultural 
shifts, made it possible for people to shape their interiors in a way that differed fundamentally 
from that of their ancestors. Although this encompassed an integration of prevalent aesthetic 



 4 

trends, it also integrated older traditions and concurrent but not necessarily design-oriented 
ideas, founded in religious and cultural developments. The end result was a unique, mostly 
locally diverse, eclecticism founded in tradition and popular culture. Many of these recent 
historical interiors are in danger of being lost at a rapid pace. From a conglomerate of unique, 
local styles we appear to have moved to industrial, global unification. In many cases, older 
interiors are well protected, but not those from the second half of the last century. They 
remain important not only for art-historical values, but also for socio-cultural investigation, 
being intrinsically tied to the cultural identities of the cities, communities and individuals 
connected to them.  
 
Preliminary desk research into the problem of the rapid disappearance of recent interiors laid 
the basis for the Revintage project, to build both the hypothesis and research questions for 
Activity 1. Data in projects such as the EU H2020 OpenHeritage revealed that “The adaptive 
reuse of buildings and places that have lost their former use is a practice as old as buildings 
and places themselves. Modernity introduced a self-conscious separation of the present and 
the future from the past. The cultural relics to be kept in this process were to stand largely as 
testaments of earlier civilisations rather than as buildings with ongoing social and economic 
utility. The 1970s and 1980s, and a reaction against post-war modernism, saw the beginning 
of systematic efforts to re-integrate old places, new uses, and design.”  
 
Preliminary research shows that there is no joint agenda of the stakeholders – heritage 
organisations, architects, designers, national heritage agencies, researchers of historical 
interiors, preservation businesses, communities and monument owners – regarding 
preservation of heritage interiors. This is expressed in the absence of aligned methods and 
approaches for handling heritage interiors, as well as in the lack of information on the subject 
accessible to the primary target group – VET sector. These obstacles condition an ad hoc 
approach to the treatment of heritage interiors across Europe.  
 
Preliminary desk research shows that a systematic treatment of interiors of the 1920-1945 
period by stakeholders exists, since interiors and fragments of interiors are part of the 
collections and research remit of organisations, as well as are maintained by communities and 
individuals. These can originate from ordinary homes, industrial buildings, town halls and 
shops. They are mainly being preserved in museum depots and it is rare that they are 
preserved through adaptive reuse across Europe.1  
 
The preliminary desk research shows that there are at least 80 heritage interiors being 
preserved in museum depots in the Netherlands. 2  Most of these interiors and/ or its 
fragments is preserved as relics of the past with the focus of its historical and architectural 

 
1 RaadSaam Erfgoedprojecten, CollectieConsult. Verscholen verleden. Interieurs in Nederlandse museumdepots, 2019, 
p.3. 
2 Ibid. p.3.  
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values rather than ongoing socio-cultural functions. Some heritage organisations consider 
various options for these interiors to be relocated and reconstructed, however these methods 
are more expensive and time consuming than the depot preservation. 3  What concerns 
museums is that there are several obstacles in preservation of interiors. Apart from the costs 
of preserving it in a museum, museums do not always have room for an entire interior, and 
partial use of such an interior is often experienced as difficult. An interior alone no longer 
means much to the current public. It takes an extra effort to collect knowledge on an interior 
and provide an interpretation to it. The longer interiors remain in the museal depots, the 
lesser the chance of its relocation and adaptive reuse in the future. It is because as soon 
interiors are dismantled, the knowledge on its historic preservation, with maintenance of its 
socio-cultural functions, disappears. As well, its relocation and reconstruction are entangled 
with big costs. Because the large interiors have been dismantled and are kept in depots in 
fragments, it takes a great effort to rebuild the fragments back into an interior ensemble. The 
costs that this entails are a major obstacle to relocation.  
 
On the other hand, the knowledge about interiors being preserved in museal depots remains 
generally inaccessible to the public. Putting this knowledge more in the hands of the wider 
public will create possibilities for preservation of interiors including adaptive reuse by a wider 
circle of stakeholders: architects, designers, monument owners, and monument custodians. 
These stakeholders will likely wish to save interiors from demolition.  
The preliminary research also shows that there is a lack of initiatives to support bottom-up 
driven heritage interiors adaptive reuse, considered by museal policies and methodologies in 
the EU. The evaluation of the interiors eligible for adaptive reuse and relocation depends on 
museal collection policies. These consider whether interiors and / or its fragments can be 
used in various socio-cultural contexts and museums.  
 
In terms of adaptive reuse and repurposing interiors, different locations can be considered. 
Three major different categories can be defined: museum setting, monumental setting, and 
social setting. In a museum setting, an interior is being placed in a space controlled by 
museum management, that provides the best possible climate control and security measures. 
In a monumental setting, it is a controlled environment. In a social setting, an interior can be 
managed with maintenance of its social functions with wide access to the public participation 
and interaction.  
 
Across Europe, the stakeholder organisations treat interiors ad hoc, and there is no unification 
of their valuation process, nor are assessment methodologies available. This preliminary 
sample study examines methodologies being used by heritage organisations with an intention 
to identify factors in the decision-making process regarding the future of historic interiors 
from the 1920-1945 era, and consideration of diverse stakeholders in this process. The sample 

 
3 Ibid. p.7.  
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study takes a critical look into the possibilities for the handling, management and adaptive 
reuse of interiors by various stakeholders, including non-museal, bottom-up initiatives 
recognised by heritage institutions and those reflected in institutional policies and 
methodologies. 
 
The Revintage project investigates the life cycle of interiors’ values of the 1920-1945 era in 
the Netherlands, Malta and Portugal. The research question and methodology for Activity 1 
are conceived in such a way that the qualitative data gained answers the needs of the primary 
target group: the VET sector.  
 

2. Target group Activity 1.  
 
A relevant network that is active in the valuation and preservation of pre-war interiors in 
Malta, Portugal, the Netherlands: researchers of historical interiors at architecture and design 
faculties of universities; the relevant sections of national heritage agencies; open-air 
museums and historic house museums, local businesses that preserve interior fragments. 
 

3. Methodology and the research question 
 

There are several conclusions that we draw from the literature review and review of some 
heritage projects on the subject. These inform our hypothesis, the research question and 
questions for the interviews with participating sample organisations.  
 
Methodologies, tools and policies for assessment of heritage values are not regularly 
informed by a single discipline, but rather by multiple. In our hypothesis we assume that as 
many various values and qualities interiors and built environment can have, as many various 
disciplines can inform assessment of these values and qualities. In this way, specialists from 
various disciplines may participate in the compilation of heritage assessment policies and 
tools. The more diverse the group of stakeholders (including communities and heritage 
owners) that is invited to participate in decision-making, the more informed the planning of 
conservation and heritage management can be. Methodologies for the assessment of 
interiors are most effective when they respond to the needs of various stakeholders in the 
process.  
 
There is a systematic treatment of interiors of the period 1920-1945 by the target group 
Activity 1, since interiors and fragments of interiors are part of heritage collections and 
maintained by communities and individuals. These can originate from ordinary homes, 
industrial buildings, public buildings and shops. They are usually preserved in museal depots 
and it is rare that they are preserved through adaptive reuse across Europe.4 There is a lack 

 
4 Ibid. p.3. 
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of initiatives to support bottom-up driven adaptive reuse of historic interiors considered by 
museal policies and methodologies in the European Union. Across Europe, the target group 
Activity 1 treats interiors ad hoc and there is no unification of the valuation process nor in 
assessment methodologies.  
 
The project takes qualitative research-based methodology for the sample group case studies 
descriptions. This methodology is stipulated by the aim to identify and understand 
contemporary socio-cultural complexities in the field of built environment preservation in 
Malta, the Netherlands and Portugal. The data gathered for the research will describe 
subjective insights into organisations’ valuation of built environment of the 1920-1945 era, 
developing and improving valuation methodologies and developing approaches for 
documenting and sharing knowledge in the field.  
 
This preliminary sample study of the Activity 1 (C1, C2, C3) examines how methodologies are 
used for the treatment of historic interiors of the 1920-1945 period by the target group 
Activity 1 with an intention to identify:  
 

o Life-cycles of historic interiors values of the period 1920-1945 defined by heritage 
organisations; 

o Criteria that are being considered in decision making on interiors being preserved in 
heritage depots, or through adaptive reuse, or being disposed;  

o Aesthetic, historical and social values that are considered for the possibilities of 
adaptive reuse and preservation of interiors in a public, social context. 

o Stakeholders that are considered important for the valuation of interiors.  
 

Main research question:  
What is the life cycle of interiors’ values of the period 1920-1945 and its assessment criteria? 
 

Subquestions: 
 

o What are assessment tools for valuation of the 1920-1945 period interiors? 
o What are aesthetic, historic and societal values to qualify and disqualify the 1920-1945 

period interiors as cultural heritage?  
o What socio-cultural values and stakeholders are being considered for adaptive reuse 

of the 1920-1945 period interiors? 
 

 
Sample case studies  
 

In this preliminary research of the patterns of 'heritagisation' of interiors, we will in review 
interiors from the 1920-1945 era as a case study. The sample group organisations will provide 
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primary data that form three case studies. Each case study (C1, C2, C3) will describe conditions 
and methods for systematic treatment of built environment of the 1920-1945 era in each 
country participating in the research, namely Portugal, Malta and the Netherlands. These case 
studies will form a representative sample to inform the following research of the Revintage 
project.  
 

Selection criteria for sample group organisations  
For an adequate sample size each case study (C1, C2, C3) will analyse primary data gathered 
from 4 participating organisations. In total, Activity 1 of the research will feature 12 sample 
group organisations – participants. 
 
The selection of the sample group organisations for the research survey is motivated by the 
aim to provide new data on the subject. The composition of the sample organisations aims at 
confirming or challenge existing assumptions defined in the document’s section 6 
‘Hypothesis’, theories defined in the literature review.  
 
The developed selection criteria for the sample cases are defined by the objective to provide 
a unification in the new qualitatively gathered data that answers the main research question. 
Selection criteria to identify eligible sample group organisations for the survey, that must:  
 

o Deals with the treatment of interiors of the 1920-1945 era; 
o Uses recognised methodology in the preservation and conservation fields for the 

valuation of built environment; 
o Have an objective of its activities to propose and provide practical solutions in 

preservation of built heritage.  
 

In addition to these criteria, a preliminary desk research was conducted in the online 
databases of the potential sample group organisations. The research indicated whether the 
organisations have interiors of the 1920-1945 era under their guardianship and which 
keywords are used to define them.  
 
The keywords in Dutch for the desk research are as follows: Interieur (interior), betimmering 
(woodwork), wandbetimmering (panelwork), interieurensemble (interior ensemble), kamer 
(room), fragment (fragment), zaal (hall), inventaris (fixtures and fittings, furnishings), 
winkelinterieur (shop interior), lokaal (room, chamber).  
 

Sampling procedure  
 

The project team has composed an official letter of intent for organisations-respondents to 
participate in the survey. The letter of invitation contains information about the research and 
its aims and objectives. Senior professionals and project leaders from the selected 
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organisations who are responsible for the interiors’ collections and/ or the knowledge on it 
will be contacted by e-mail. The e-mail will include a letter of intent, a questionnaire form to 
complete and information on the deadline. The sample group organisations will be requested 
to complete an online questionnaire consisting of approximately 20 questions which should 
take approximately 10-12 minutes to complete.  
 
The questionnaire for interviews includes a number of sections addressing:  
 

o Collection policy, restoration, depot policy, historical research;  
o Methodological tools for valuation of built environment;  
o Potentials of historic interiors for musealisation and adaptive reuse; 
o Stakeholders in the process of handling of historic interiors;  
o Accessibility of knowledge held by the organisation;  

 
Approaching backlogs 
 

The research group acknowledges that there can be delays in getting responses from the 
potential sample group organisations, that can be explained by several reasons, including 
understaffing, difficulties in obtaining the requested from collection registration systems, 
busy agenda etc. In cases where responses to the questionnaires are significantly delayed, 
participating sample organisations can be offered a live/online interview of 20-30 minutes as 
an alternative. The data gathered from the live/ online interview should be transcribed and 
digitized afterwards, which falls under responsibility of a researcher. In the case of live/ online 
interviews, the respondents – sample organisations – will spend less time in digitising their 
answers, than in the case of questionnaire. In any case, it is strongly advised to use the 
questionnaire to be prepared by Quiosq to ensure the aligned methodology to all data for C1, 
C2, C3. 
 

Ethical Considerations: 
 
The research takes into account that there is no unified typology of heritage values in the 
participant countries nor used by the stakeholders of the project. This means that various 
stakeholders understand, describe and assess various heritage values in different ways. In 
addition, this values assessment changes over time along with changes in significance of 
particular types of heritage. This research acknowledges subjectivity of the stakeholders in 
assessment of heritage values which makes it challenging to build a clear framework for 
describing it. 
 

4. Glossary 
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To provide a necessary unification to the research terminology and methodology, it is 
foremost important to define what is understood by several terms used in this document.  
 

Interior: 
“An interior is the combination of one or more spaces: structure, interdependencies and 
spatial dependencies, the finishing of those spaces, such as walls, floors and ceilings and the 
fixed components, such as doors, fireplaces, installations and built-in furniture as well as the 
movable property such as furniture and loose wall decorations. A separate fragment without 
further connection with the interior, such as a fireplace, is excluded.”5  
 

Values:  
“Value suggests usefulness and benefits. Heritage is valued not as an intellectual enterprise 
but because (as one aspect of material culture) it plays instrumental, symbolic, and other 
functions in society.”6 
 

Cultural value: 
“The meanings, functions, or benefits ascribed by various communities to something they 
designate as heritage, and which create the cultural significance of a place or object.”7 
 

Social value: 
“Range of qualities for a place such as spiritual, traditional, economic, political, or national 
qualities which are valued by the majority or minority group of that place. Social values 
include contemporary cultural values”.8 
 

Stakeholder:  
A person or group of people who is involved, relevant to the process of interiors treatment, 
and has interest in it. The following stakeholders are relevant to the research: heritage 
owners, heritage managers, insurance companies, researchers and relevant architecture and 
design faculties of universities, relevant sections of national heritage agencies, museums, 
archives, local businesses that treat interiors and its fragments.    
 

Preservation:  
“Preservation means maintaining the fabric of a place in its existing state and retarding 
deterioration.”9 

 
5 Hulpmiddel bij de waardering van het historisch interieur, RCE, 2011, p. 2.  
6 RaadSaam Erfgoedprojecten, CollectieConsult. Verscholen verleden. Interieurs in Nederlandse museumdepots, 2019. 
p.3. 
7 ICOMOS - NARA + 20: On Heritage Practices, Cultural Values, and the Concept of Authenticity, 1994.  
8 Conservation Management Planning: Putting Theory into Practice. The Case of Joya de Cerén, El Salvator - Getty 
Conservation Institute 2009. 
9 ICOMOS. The Burra Charter: The Australia ICOMOS Charter for Places of Cultural Significance 2013; Incorporated Peter 
Marquis-Kyle: Brisbane, Australia, 2013. 
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Conservation: 

“An umbrella term to mean all the processus of looking after a place so as to retain what is 
important about it or its cultural significance. These actions include repair, restoration, 
maintenance and in some instances, reconstruction.”10 
 

Adaptive reuse or adaptation: 
“Modifying a place to suit proposed compatible use. Modification is acceptable only when the 
adaptation has a minor effect on the cultural significance of a place, and adaptation should 
include a minimum change to a significant fabric, achieved only after considering options.”11  
 

5. Key concepts on preservation and adaptation of build environment  
 
In order to develop an appropriate research approach to case studies and ensure solid 
academic grounding for the cases analysis, the investigation includes a review of the recent 
discourse in Europe related to the research subject. The literature review will briefly introduce 
general historic approaches in preservation of built environment and introduce a few 
contrasting approaches for the assessment of built environment. The review will focus on the 
subject of adaptive reuse of heritage where social-cultural values of heritage and 
consideration of diverse stakeholders is emphasised, next to its aesthetic and (art)-historical 
values. The social-cultural values of built environment give cultural identities to the cities, 
communities and individuals. At the same time, aesthetic and (art)-historical values make 
built environment worth to preserve as evidence of a historic time. The theoretical framework 
for describing various values and methodologies for evaluating these will guide the 
interpretation of the new data gathered through a questionnaire for the case studies C1, C2, 
C3.  
 
Before starting with the description of heritage values of built environment and analysis of 
methodologies and policies that define and describe these, we shall start with a brief 
introduction of the key concepts of preservation and adaptation of built environment. The 
introduction of the key concepts will present an overview of the different approaches to 
preservation and maintenance of built environment which lay foundation for the 
establishment of institutional concepts, policies and methodologies for interiors preservation. 
This short overview will guide our inquiry about the life cycle of values of interiors as defined 
by contemporary international methodologies and policies.  
 
The general lexicon, terminology and key theories related to modern conservation, 
restoration, maintenance, adaptation of heritage budlings and built environment have been 

 
10 Ibid.  
11 Ibid.  



 12 

formed in the 19th century.12 The key theories that have been developed in the 19th and 20th 
century form three groups of movements which principally present contrasting approaches 
towards handling of built heritage:  
 

o stylistic restoration 
o conservation (anti-restoration)  
o restoration-conservation.  

 
Most of these theories reflect on the maintenance of tangible heritage and limit any 
interventions to it.  
 
The 19th century saw a controversial debate between advocates for stylistic restoration of 
built heritage on one side, and advocates for conservation of built heritage. Stylistic, faithful 
restoration understands restoration of original style of built heritage. Some theorists in the 
filed used alternative terms such as ‘historicist reconstruction’. Advocates for stylistic 
restoration, such as, Eugene Emmanuel Viollet-le-Duc (1814-1879), believed that the method 
of building to the original state as its architect intended, minimalizing any alterations prevents 
the unavoidable process of decay. The theory and method of restoration in the 19th-20th 
centuries prioritised replacement of some parts of heritage when necessary. Over time, the 
theory of stylistic restoration received considerable criticism, with the main argument that it 
can result in the falsification of history.13 At the same time, some other theorists were arguing 
advocating for the method of anti-restoration during the 19 and 20 centuries: preservation of 
the original design of budlings with an emphasis on the original context and history. One of 
such major thinkers, John Ruskin (1819-1900), has been advocating for a regular maintenance 
of heritage through direct intervention, in order to prevent its decay – a theory that has laid 
the foundation for the contemporary concept of conservation.  
 
As the result of these theories of heritage preservation, the contemporary concept of 
restoration refers to the treatment of historic relics as: ‘Returning the existing fabric of a place 
to the known earlier state by removing accretions, or reassembling existing components 
without the introduction of a new material.14 Whilst contemporary concepts of conservation 
encompass a range of activities aimed at preservation of cultural heritage. These activities are 
not only technical, they can precede and follow physical intervention to heritage. Although 
the conservation theories developed in the 19th focused on the immediate concern of 
restoration and conservation of tangible heritage, all of these approaches in treatment of 

 
12 Yazdani Mehr, Shabnam. 2019. "Analysis of 19th and 20th Century Conservation Key Theories in Relation to 
Contemporary Adaptive Reuse of Heritage Buildings" Heritage 2, no. 1: 920-937. https://doi.org/10.3390/heritage2010061 
 
13 Yazdani Mehr, Shabnam. 2019. "Analysis of 19th and 20th Century Conservation Key Theories in Relation to 
Contemporary Adaptive Reuse of Heritage Buildings" Heritage 2, no. 1, p. 923. 
14 ICOMOS. The Burra Charter: The Australia ICOMOS Charter for Places of Cultural Significance 2013; Incorporated Peter 
Marquis-Kyle: Brisbane, Australia, 2013. 
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built environment have reflected to some extent on heritage encompassing socio-cultural 
values. This paved the way to forming in the 20th century a more holistic theories on adaptive 
reuse as an approach to heritage protection.  
 
One of the two important international conservation policies have been established in this 
regard. After the First World War, the International Museum Office established has 
introduced first international that encouraged modern conservation policy – The Athens 
Charter (1931). It has introduced seven solutions to restoration and preservation of built 
environment, criticising ‘stylistic restoration’ and emphasising the need of permanent 
maintenance. The Athens Charter only indirectly addressed permanent maintenance through 
adaptive reuse as a way of making a building usable and preventing its decay.15 
 
The aftermath of the Second World War gave a major impulse to the development of 
international modern conservation policy. The term ‘historic’ that since the 19th referred to 
antique and medieval buildings, was reconsidered in the post-war world.16 During the 1960s, 
architects and conservators have been developing and considering range of values and 
typologies of build heritage in heritage preservation and conservation. The second major 
heritage conservation document of the century – The Venice Charter – revisioned the 1931 
Athens Charter. In this regard, it has distinguished and defined maintenance of tangible 
heritage though conservation on one hand, and preservation of heritage through restoration 
of its historic and aesthetic values on the other. For the first time, it introduced adaptive reuse 
as a form of conservation practice.17 The document defines community as a driving force for 
the efforts of heritage conservation. This policy and joint efforts of the post-war era scholars 
emphasised socio-cultural values and social meaningfulness of the built environment in the 
conservation in terms of adaptation efforts.18   
 
Overall, all of the described theories have considered adaptive reuse of built heritage. 
However, in practice, the traditional modes of assessing heritage significance heavily rely on 
evaluation and documentation of aesthetic and (art)historical, archaeological values that are 
applied in interdisciplinary ways of heritage treatment. The described theories are directly 
reflected in contemporary methodologies and approaches for handling built heritage.  
As a theory and practice, adaptive reuse was formalised in the 1970s. In architecture, the 
term came to refer to repurposing an existing structure for new functions and use. Certainly, 
the practice of converting old buildings for new uses and functions has been applied in the 
past ad hoc. However, re-evaluation of this practice after the Second World War with the 
focus on protection heritage values and consideration of social values, built environment 

 
15 Yazdani Mehr, Shabnam. 2019. "Analysis of 19th and 20th Century Conservation Key Theories in Relation to 
Contemporary Adaptive Reuse of Heritage Buildings" Heritage 2, no. 1, p. 927. 
16 Ibid. p.929. 
17 Ibid. p. 929.  
18 Ibid. p. 929. 
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holds, has in this regard initiated systematic practical policies, legislation and efforts. The 
modern practice of adaptive reuse places an emphasis on such important factors as structural 
durability of old buildings, the context of urban environment, the senses of belonging and 
memory formation attached to heritage etc.19 The contemporary practice of adaptive reuse 
considers many other factors in the methodologies of evaluating physical surroundings, such 
as economic values, technology, fashion and continuity in use.  
 
There are also needs of society and communities that recognise values and importance of 
physical spaces and can advocate for its functional maintenance and/ or adaptation. These 
factors influence decision-making of heritage organisations involved in preservation of 
heritage regarding on what approaches to use: from keeping physical spaces intact (in situ or 
in museal depots), to community-driven preservation to changing functions of built 
environment for other uses.  
 
In contemporary sense, adaptive reuse is being distinguished in two forms: within-use 
adaptation (building adaptation based on its primary function) and across-use adaptation 
(extensive adaptation in the form of functional changes).20  
 

6. Understanding the life cycle of interiors’ values  
 
This research departs from the idea that cultural heritage is multi-valued. Different 
stakeholders attach different values, meanings and significance to it. These values are always 
contingent and subjectively assigned to cultural heritage, they are not fixed concepts and 
always change during historical periods and depending on various contexts. Depending on the 
methodologies for cultural heritage evaluation these different values and significance of 
heritage can be considered or dismissed. Values can be understood with reference to social, 
cultural, historical and special contexts of cultural heritage and are articulated through the 
subjective lens of heritage organisations and stakeholders of the heritagisation process: 
heritage owners, managers, communities, general public, researchers, conservators. 
Attributing values to heritage shapes the decision-making during the conservation process 
and the overall future of historic interiors.  
 
The research on values and economics of cultural heritage that was started by Getty 
Conservation Institute in 1995 has showed that there is lack of recognised and widely 
accepted methodologies for cultural values. As well as there is lack of alignment between 
comparing the results of economic and cultural values assessment.21 Cultural significance of 
heritage item is defined by values that are attributed to it and makes the item worth to be 
preserved. Up until recently only values of defined by experts – (art) historians, conservators, 

 
19 Ibid. p. 930 
20 Ibid. p. 931. 
21 Ibid. p. 3.  
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archaeologists, architects, designers etc. – were considered in the process of conservation of 
heritage. From the last decades of the 20th century the conservation field became more 
inclusive by considering opinions and criteria of the stakeholders in the process of heritage 
assessment. The more democratic heritage assessment process is, the more complex it is. 
Understanding, articulation and documentation of various heritage values entails the 
development of complex strategies and methodologies that inform more sustainable 
decision-making on heritage preservation. In terms of policies, methodologies and strategies 
there is still little known about how to assess a wide range of heritage values and include wide 
range of stakeholders in heritage conservation and management processes.22 The research 
into heritage values assessment by the Getty Conservation Institute revealed that there are 
overall two major approaches to the process, where: a) one kind of value is considered 
primary in comparison to others; b) all values are ‘calculated’ into ‘significance’ of a heritage 
value.23 In the case of the first approach, the major pitfall is that any values can be considered 
secondary and one discipline that informs the assessment can predominate all others.24 With 
the second approach, different values can get ‘lost’ behind one notion of significance and 
therefore be neglected in consideration. Up until now there is no unified typology of heritage 
values that would serve as guidance for heritage assessment. Characterising values ascribed 
to heritage change over time and are always subjectively understood by different 
stakeholders (see Table 1 for reference). Values are critically understood and weighted by 
heritage formation concepts, yet it is not always clear what range of values is being weighted 
by European conservation methodologies and policies what in the end has a practical effect 
on heritage preservation and maintenance. 
 

 
*Table 1. Summary of heritage value typologies devised by various scholars and 
organisations.25 
 

 
22 Ibid. p. 5.  
23 Ibid. p. 8. 
24 Ibid. p.8. 

25 De la Torre, Marta, ed. 2002. Assessing the Values of Cultural Heritage: Research Report. Los Angeles, CA: Getty 
Conservation Institute, p. 2. Accessible online: http://hdl.handle.net/10020/gci_pubs/values_cultural_heritage 
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For the purposes of this research, it is important to understand which heritage values are 
being recognised by methodologies and policies that are used for valuation of interiors. This 
report departs from the idea that preservation and conservation are not only technical 
disciplines but also sociocultural practice that underlines any interventions to and planning 
on heritage.  In the context of this report, it is important to examine whether valuation 
methodologies and policies contain any consideration of environments and contexts that 
surround bult heritage: geographical, social, cultural, economic, managerial which can affect 
conservation strategy. It is apparent, that the conceptual complexities of the heritage values 
assessment and analysis make it nearly impossible to outline life cycle of such values. This 
research merely aims to provide sampling of the life cycles of values of historic interiors in 
Europe to tackle the issue of its preservation in Europe.  
 
A life-cycle point of view on values allows us to analyse and reconsider the conservation plan 
and management of historic interiors according to changes in its particular values significance 
to stakeholders. It suggests that preservation of historic interiors and general consideration 
of new uses and purposes for it is intrinsically sustainable from the cultural point of view.26 
However, consideration of ever-changing needs of built heritage users and adaptation of 
historic environment to these needs frequently is in conflict with the concept of its 
musealisation and heritagisation, that can discontinue its social use. A lifecycle-oriented 
approach considers all values that are significant to the stakeholders at a particular period of 
time which allows us to outline a lifespan of a historic interior.   
 
Historic interiors connect people in different way what we can see in the projects for 
preservation, maintenance and valuation of interiors with involvement of wide range of 
stakeholders. Various stakeholders and generations of people are connected to interiors and 
built environment through a number of values assign to it. For most owners and communities 
these are environments that are about shared stories, memories, and experiences. These 
stories and memories are being passed on to future generations and form places and 
communities’ identities. It is the responsibility of heritage organisations to provide 
methodologies to recognise these values for preservation of historic interiors in the way that 
is meaningful and sustainable for the stakeholders. As well as involve wide range of 
stakeholders in the process of heritage preservation. Owners, architects, craftsmen often 
hold valuable knowledge on the build environment history. They are the ones who were 
dealing with construction or refurbishment of places and related to it documentation and 
drawings. Once interiors are musealised such knowledge and documentation are often lost 
and therefore the interior’s the living connection to the past and its contexts is interrupted.  

 
26 V. Cinieri, E. Zamperini. Lifecycle approach for widespread built heritage; potentialities and criticalities. In Proceedings 
of the Online Conference Built Heritage 2013, Monitoring Conservation and Management, Milan, Italy, 18–20 November 
2013; Boriani, M., Gabaglio, R., Gulotta, D., Eds.; p. 1129. 
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Contemporary methodologies of evaluation of historic interiors vary per region and have 
range of purposes. In this report we concentrate on the those which are relevant to heritage 
fields in the Netherlands, Portugal and Malta.   
 

6.1. Preservation of built environment in the Netherlands  
 
In the Netherlands, valuable interiors are not always legally protected. Individual cultural 
objects with extraordinary cultural value are protected by the Cultural Heritage Preservation 
Act, while buildings are protected by receiving a status of a heritage monument. In these 
national preservation approaches, on the practical level: interiors without assessment and 
maintenance by owners and custodians, do not receive a systematic national protection. 
 
In order to place realistic values on historic built structures, European national heritage 
agencies develop methodologies for heritage evaluation, including historic interiors. These 
methodologies are being used by the stakeholders in the preservation process: heritage 
organisations, restoration companies, communities etc. However, these are not normative 
and do not function within legal protection framework. These are also not intended to 
establish the economic and commercial value of interiors. Rather, they are meant to guide 
stakeholders – owners, guardians, conservators, monument keepers, (interior) architects, 
interior historians, researchers, students – in the evaluation process. Tools such as the 
brochure Tool for valuation of historical interiors (2011), published by the Cultural Heritage 
Agency of the Netherlands (Rijksdienst voor het Cultureel Erfgoed or RCE), provides assistance 
in making decisions about restoration, conservation, climate conditions, security and public 
accessibility of an interior. Its main aim is to evaluate an interior subjectively following a 
standardised process using explicit criteria, answering a research question and, as an end 
goal, establish and describe ‘significance’ or ‘value’ of an interior.27 This tool explains the 
process of historic interiors evaluation step by step: from introduction and stating a research 
question, to gathering all information, to putting together evaluation team, to establishing 
assessment criteria.  
 
The research question for the evaluation is based on understanding what is precisely being 
evaluated: interior, interior with a building, interior with an environment around it. It 
distinguishes two levels on which a comparison of values can take place: an internal and an 
external. By an internal valuation a comparison of various interiors takes place within one 
organisation. By an external evaluation a comparison of interiors takes place on an 
(inter)national, regional or local level. An external evaluation is only relevant when it is wished 
to establish a significance of an interior/ a house in comparison to another comparable 
interiors or houses. 
 

 
27 Rijksdienst voor het Cultureel Erfgoed. Hulpmiddel bij de waardering van het historisch interieur: RCE, 2011, p. 2 



 18 

This publication lists several criteria that distinguish interior as cultural heritage. These 
comprise primary criteria (historical values, artistic values, social values, research values) and 
comparative criteria (condition, ensemble, provenance, rarity, amenity or experience 
complied values, usefulness). Most relevant for this report social values fall under primary 
criteria.  
 
The brochure includes a number of practical examples to illustrate the evaluation process. 
This report will concentrate on practices, that consider participation of various stakeholders 
central to the conservation and adaptive reuse efforts in treatment of historic interiors.  
Apart from the development of methodologies for valuation of historic interiors, since 2011 
the RCE organises a special forum – informal, interdisciplinary and interactive platform – by 
and for people who are involved in management and conservation of monumental historic 
interiors. The platform aims to share theoretical and practical knowledge on a variety of 
subjects in which monumental interiors a focus point in order to improve management and 
conservation of monumental interiors. The programme committee organises meetings twice 
a year discussing restoration-technical, historical, policy-related, theoretical or practical 
aspects of management and conservation of monumental interiors.28   
 
For instance, the Tool for valuation of historical interiors (2011) since its publishing has been 
applied to a number of heritage projects. One of such recent projects is “Future of historical 
interiros in Achterhoek” (“Toekomst voor historische interieurs in de Oost Achterhoek”) – 
implemented in 2019 by the Gelders Association (Gelders Genootschap), is an initiative of the 
municipalities of Aalten, Oost Gelre en Winterswijk in the province of Gelderland in the 
Netherlands.29 The non-profit Gelders Association, for instance, is represented by 55 member 
municipalities, of which 51 in Gelderland, 3 in Limburg and Oss in North Brabant. 
The Achterhoek project was implemented by a team – consisting of Roger Crols, Nick van den 
Berg and Marlieke Damstra – and was supported by a team of registrars. The purpose of the 
project was to draw attention to this type of heritage in the region. The project’s aim is to 
make the future of historic interiors in the region feasible, clear and long-term in terms of 
finding the balance between sustaining its cultural-historical values and the contemporary 
urgency to adapt it to the present time needs.30 The project team has departed from the 
definition of interiors provided by the RCE in the Tool for valuation of historical interiors 
(2011). Building on this definition, the project aimed to understand interiors in broad 

 
28 Cultural Heritage Agency of the Netherlands website. ‘Interieurplatform’. 
https://www.cultureelerfgoed.nl/onderwerpen/interieurs/interieurplatform  
29 Geldersgenootschap website. ‘Toekomst voor historische interieurs in de Oost Achterhoek’ 
https://www.geldersgenootschap.nl/projecten/toekomst-van-historische-interieurs-in-de-achterhoek.aspx  
30 Ibid. https://www.geldersgenootschap.nl/projecten/toekomst-van-historische-interieurs-in-de-achterhoek.aspx, 
accessed on 30.06.2022;  
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contexts: including furniture, structures, walls, floorplans and structures, finishes, purposes 
of a interiors and how people move through an interior.31  
 
To accommodate the valuation of various values and futures of interiors, the project has been 
including owners, municipalities and professionals in accumulation information about 
interiors. The project was informed by the collaboration with several knowledge partners on 
different levels: historical societies, local organisations, and VET organisations such as Cibap 
Vocational School for Design, the national heritage agency – RCE, and the Radboud University 
Nijmegen. Municipalities play a prominent role as a source of information as owners contact 
them with questions about their interiors. These questions are answered by heritage advisors 
by municipalities, or being passed to specific organisations as the Gelders Association or 
Monuments Guard Gelderland (Monumentenwacht Gelderland). Such local organisations, 
promoting cultural heritage of the region, organise informational meetings to discuss 
technical side of preservation and development of built environment.  
 
During the first phase of the project, interiors have been photographed and inventoried on a 
large scale. This overview was meant to provide new information about what characterizes 
the region. With this overview municipalities are better informed to support owners in their 
requests for preservation of interiors.   
 
The team has emphases the cornerstone role of the stakeholders in the process of heritage 
assessment and preservation, as various groups of people attach various values and meanings 
to (soon to be) heritage. In this manner, the project has recognised that not only interiors’ 
elements and structures tell different stories but also its owners, users, managers, architects 
and designers. Stakeholders connect different memories, experiences and stories to these 
spaces and often carry the knowledge on its history, (re)construction and maintenance. In 
this way, the second phase of the project aims to collect various stories about interiors, living 
and working culture in the region.32 The team has been publishing invitations on social media 
for owners to share their experiences with restoring historic interiors for the project.  
 
Series of workshops were organised for owners and managers of historic buildings where 
typical for Achterhoek interiors restoration techniques and crafts have been discussed and 
taught.33 First series took place in autumn of 2020 and were dedicated to the theoretical side 
of the development of the Gelderland interior from approximately 1850 to 1970. The first 
series were conceived around the themes of materials and finishes (stucco, painting, wood, 
floor, tiles), research on colour in architecture and sustainability. Second series of online 

 
31 Ibid. https://www.geldersgenootschap.nl/projecten/toekomst-van-historische-interieurs-in-de-achterhoek.aspx, 
accessed on 30.06.2022; 
32 Erfgoedoostachterhoek website. “Waardevolle interieurs ‘Een toekomst voor historische interieurs in de Oost 
Achterhoek’”, https://erfgoedoostachterhoek.nl/projecten/waardevolle-interieurs/; accessed on 30.08.2022; 
33 Ibid. https://www.geldersgenootschap.nl/projecten/toekomst-van-historische-interieurs-in-de-achterhoek.aspx, 
accessed on 30.08.2022; 
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lectures of 2021 discussed a practical side of interiors preservation: restoration practice, 
technical and stylistic developments of materials such as stucco, glass, and the use of colour. 
 
Assessment of historic interiors can be generally summarised by the major steps: 
identification of issue/ heritage, elicitation and elaboration. 34  The above-mentioned 
methodologies and tools for evaluation of interiors examine heritage cultural values. 
Evaluation of cultural values assists in weighting importance of heritage for the stakeholders: 
heritage user groups and general public. This evaluation assists in making decision on 
accessibility, protection procedures, priorities in management and maintenance of interiors.  

6.2. Preservation of built environment in Portugal  
 
Currently, no systematic policy for preventive conservation of built cultural heritage has been 
developed in South-West Europe. Most sources and efforts in this respect are directed to 
address listed cultural heritage, whereas conservation policies deal mostly with conservation 
and restoration and are applied when there is a severe damage to heritage.35 Efforts aimed 
at long-term maintenance and adaptive reuse and appropriate conservation take place ad 
hoc.     
 
In Portugal, mechanisms of legal protection of cultural heritage are framed by the 
Constitution (Art. 78) and such documents as the Lei de Bases do Património Cultural 
107/2001 (and following 2009 amendments). The last establishes political basis and judicial 
regime for cultural heritage protection, according to which the State has the duty to protect 
cultural assets. On the national level, The Directorate-General for Cultural Heritage (Direção-
Geral do Património Cultural, or DGPC) is responsible for implementing the Law on Cultural 
Heritage by managing the cultural heritage in mainland Portugal. The DGPC develops 
guidelines and strategic plan for implementation of national policies in the field of cultural 
heritage. It defines rules and procedures and take binding decisions concerning safeguarding, 
conserving, restoring and enhancing movable and immovable cultural heritage (and its 
protection areas), including museum practices and safeguarding of intangible cultural 
heritage.  
 
Cultural assets in Portugal are divided into the categories of Monuments, Group of Buildings 
and Sites and can be declared of national, public or municipal interest. The protection system 
is based on a classification and inventorying cultural heritage in their respective registers as 

 
34 Deliverable 1.2 Work Package 1. Mapping of current heritage re-use polices and regulations in Europe. Complex policy 
overview of adaptive heritage re-use. December 2019. OpenHeritage: Deliverable 1.2 (Report). Ref. Ares(2019)7896005 - 
23/12/2019, p. 144.  
35 Morais, Maria José & Masciotta, Maria & Ramos, Luís & Oliveira, Daniel & Azenha, Miguel & Pereira, Eduardo & 
Lourenco, Paulo & Cunha Ferreira, Teresa & Monteiro, Paula. (2019). A proactive approach to the conservation of historic 
and cultural Heritage: the HeritageCare methodology. 10.2749/guimaraes.2019.0064, , p. 64.   
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an administrative act.36 Classification of cultural heritage assets recognises its cultural values 
and an inventory composes a systematic collection of cultural assets at a national level.37 
Once immovable property is recognised and listed, or awaiting to be listed, the municipalities 
activate protection zones to safeguard heritage according to the ‘Safeguard detail plan’ 
(‘Plano de pormenor de salvaguarda’). 
 
The DGPC states that any interventions to built environment and landscape architecture 
should bear in mind uniqueness of values and expressions that heritage holds, such as 
historical, urban, architectural, ethnographic, social, industrial, technical, scientific and 
artistic.38  
 
In general, there are no specific regulations for enforcing or stimulating adaptive reuse of built 
environment. In 2017, was launched the ‘National Emergency Programme for cultural 
heritage’ (‘Programa Nacional de Emergência do Património Cultural’), (Lei n. 114/2017, 2018 
State budget, Art. 205)’– a program for monitoring and analysing cultural heritage conditions, 
assessing future interventions.39 It is mainly concentrated on conservation and safeguarding 
of cultural heritage.  
 
On the one side, growing interest in heritage and its values among the public and communities 
supports mobilisation of stakeholders in adaptive reuse efforts. However, the development 
of stakeholders-oriented projects and policies in maintenance and adaptive reuse of built 
environment is still rare in Portugal.40 Public participation is being prioritised at the moment 
by strategies of some municipalities in Portugal, such as ‘Plano Director Municipal de Lisboa’ 
(2020).41 
 
On the other side, owners and stakeholders can be reluctant to invest in preventive 
conservation and maintenance of built environment.42      
 

 
36 Deliverable 1.2 Work Package 1. Mapping of current heritage re-use policies and regulations in Europe. Complex policy 
overview of adaptive heritage re-use. December 2019. OpenHeritage: Deliverable 1.2 (Report). Ref. Ares(2019)7896005 - 
23/12/2019, p. 145.   
37 Ibid. p. 145.  
38 An Empirical Investigation of Architectural Heritage Management Implications for Tourism: The Case of Portugal. 
Shahrbanoo Gholitabar, Habib Alipour, Carlos Manuel Martins da Costa. Sustainability 2018, 10, 93; 
doi:10.3390/su10010093, p.64.  
39 Deliverable 1.2 Work Package 1. Mapping of current heritage re-use polices and regulations in Europe. Complex policy 
overview of adaptive heritage re-use. December 2019. OpenHeritage: Deliverable 1.2 (Report). Ref. Ares(2019)7896005 - 
23/12/2019, p. 146.  
40 Ibid. p. 146.  
41 Ibid. p.146. 
42 An Empirical Investigation of Architectural Heritage Management Implications for Tourism: The Case of Portugal. 
Shahrbanoo Gholitabar, Habib Alipour, Carlos Manuel Martins da Costa. Sustainability 2018, 10, 93; 
doi:10.3390/su10010093, p. 65. 
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One of the objects that received attention in Portugal for conservation and restoration is tiles. 
Conservation and restoration in Portugal are relatively recent practices because for a long 
time it was considered a minor art. The growing interest in and appreciation of this heritage 
is based on the contribution of João Miguel dos Santos Simões, who promoted the tile in 
Portugal and abroad, and on the recent candidacy of tiles as a World Heritage Site. 
 
The conservation and restoration interventions in the tiles were conditioned, for a long time, 
due to the low value attributed to the Decorative Arts. Within the tiles, the works of artistic 
creation are more easily accepted for their individuality while the industrial tiles, decorated 
by repetitive techniques through stamping or stamping, are not so easily recognized. 
However, if both semi-industrial tiles and historic panels are integrated into constructions, 
and if this is considered an architectural work, then everything that integrates it and the outer 
space where they are located deserve the respect due to their cultural heritage (Mimoso & 
Chaban, 2016). 
 
The historical value of the tile is also important and has several aspects: historicity (because 
it is old), it represents the work of an artist, it bears witness to the technology and cultural 
development of an era and it bears the marks of time. 
 
For many years this heritage was under the responsibility of civil construction and due to lack 
of knowledge, many mistakes were made – total or partial removal of tile sets, as well as the 
removal of partially deteriorated tiles, replaced by replicas, sometimes of lower quality. 
Gradually, the tile factories took over the restoration work of this heritage. Professional 
training in tile conservation and restoration was developed primarily at a technical-
professional level and little at a higher education level. Currently, as will be done in activity 2 
(survey carried out on where training in conservation and restoration can be taken), there are 
already many undergraduate, master's and even doctoral courses. There is even an 
Association of these professionals (Associação Profissional de Conservadores – Restauradores 
de Portugal - https://arp.org.pt/). 
 
Currently, tile conservation and restoration interventions are usually carried out by 
conservation and restoration companies with specialized technicians. Interventions are often 
guided by the repetition of methodologies, which are not always accompanied by a correct 
diagnosis of the causes of degradation. Little is known about the tile's behaviour in the face 
of different degradation factors, and preliminary laboratory analyses for tile conservation and 
restoration interventions are not frequent. 
 
At Porto city, to help citizens with the restoration of the interiors as tiles are concerned, the 
tone hall decided to create a Material Bank - https://museudacidadeporto.pt/estacao/banco-
de-materiais/; https://repositoriodemateriais.pt/. In this space citizens can see decorative 
and constructive elements from the buildings in Porto, such as tiles, namely Hispanic-Arab 
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examples and a great diversity of patterns from the 17th to the 20th centuries, as well as a 
significant set of stucco pieces from the Avelino Ramos Meira Workshop, one of the most 
prestigious of its kind and the last to close in Porto. The Material Bank also has a set of 
toponymic plates collected on the public road, various wooden, iron and stonework artefacts. 
These materials are available for people to restore their houses / interiors, preserving the 
original trace. This Material Bank also promotes the circular economy and sustainability. 
 
The innovative character of the Materials Repository and its relevance in the context of 
Circular Economy and Sustainable Urban Rehabilitation has been recognized by several 
entities, having even been referenced as an example in the Action Plan for the Circular 
Economy in Portugal 2017-2020 (PAEC) of the Ministry of the Environment. 
 

6.3. Preservation of built environment in Malta 
 
Legislation in cultural heritage and planning was introduced in Malta majorly after it has 
attained its independence in 1964. Maltese legislation in cultural heritage is majorly 
influenced by the British and Italian systems of governing cultural heritage (Cefai 2012, 60; 
Formosa 2019, 8). The aftermath of Second World War shifted attention of the Maltese 
government to urgent physical reconstruction of the cities, rather than developing legislation 
and policies in the field of cultural heritage (Cefai 2012, 66). The development of the new 
urban areas entailed delay in conservation and maintenance of historic buildings and its 
consequent decay.  Since the 1925 Antiquities Protection Act, the Minister of heritage has the 
power for redevelopment of historic buildings, which is stated as well in the 2002 Cultural 
Heritage Act. In the 1990s a number of important developments in the field of conservation 
and management of built heritage took place in Malta, that were aligned with international 
legal instruments and standards.43  For instance, the 1992 Development Planning Act (PA) has 
established a Planning Authority as the regulatory body to manage development and 
established important conservation measures for of built heritage in a broader context of 
development.44  The Cultural Heritage Advisory Committee (CHAC) – a designated statutory 
advisory consultee to The Planning Authority, chaired by Superindependance of Cultural 
Heritage, has been set up to advise on interventions on historic buildings to ensure the 
protection and accessibility of cultural heritage in accordance with the Cultural Heritage Act 
2002. The Act also requires the Superintendence of Cultural Heritage to compile a National 
Inventory of cultural property of Maltese islands.45    
 
The Planning Authority (PA) and the Superintendence of Cultural Heritage (SCH) are the 
principal entities regulating the restoration and preservation of built environments. While the 

 
43 Pace, A. Malta. In: Pickard, R. (Ed). Policy and Law in HeritageConservation . London : Spon Press, 2001, p. 243. 
44 Development Planning Act 1992, 9; Analysing Cultural Heritage within Maltese Planning Procedure, p. 9  
45 Parlament Malta, Superindependance of Cultural Heritage, “Annual Report 2016”, 2016. Accessible online: 
https://www.parlament.mt/media/88791/08699.pdf. Accesses online on 11.08.2022. 
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PA focuses on preserving the structure and character of built infrastructure, the 
Superintendence of Cultural Heritage oversees caring for movable and immovable heritage in 
built environments. The PA does not manage movable interiors but rather looks after the 
interior spatial configurations of buildings. Both institutions rely on national legislation such 
as the Cultural Heritage Act, established in 2002 and the Structure Plan, written in 1990. 
Alongside national regulations, both entities adhere to international charters and laws on 
cultural heritage.46  
 
The Cultural Heritage Act is the main legislation to protect all cultural heritage. The built 
environment might be covered under the Cultural Heritage Act insofar as it is older than 50 
years or it is “an object of cultural, artistic, historical, ethnographic, scientific, or industrial 
value, even if contemporary, that is worth preserving”.47  Additionally, the Structure Plan of 
1990 protects built environments under the establishment of Urban Conservation Areas 
(UCAs). Heritagization of buildings can occur when they are scheduled for restoration under 
a grading system or are protected as part of UCAs. 
 
According to the Urban Conservation Areas policy UCO 7, buildings in Malta are to be graded 
and scheduled according to the degree of historical or architectural interest. The grading 
systems dictate their level of preservation. Any alterations to the exteriors or interiors of 
grade 1 buildings are not allowed unless it is for scientific restoration purposes. Alterations to 
internal structures are permitted only to keep the facility in active usage. Alterations to the 
interiors of grade 2 buildings are allowed insofar they are “carried out sensitively and causing 
the least detriment to the character and architectural homogeneity of the building”. 48   
 
Buildings are considered, after expert analysis, of outstanding historical value if they contain 
rare features. 49  However, few buildings of the 20th century are on the list of grade 1 
buildings.50 There is no information published on the criteria to determine the grading of a 
structure. 
 
Nevertheless, buildings graded 1 or 2 can undergo restoration work. Under the Cultural 
Heritage Act, restoration work is considered “highly specialised activity to conserve the 
integrity of cultural heritage, and to reveal its cultural values and to improve the legibility of 
its original state, form and design, within the limits of still existing material. Such activity must 
be based on a critical and historical process of evaluation and not on conjecture”51. Moreover, 
the Cultural Heritage Act grants authority to a Board known as the Bordtal-Warrant tar-

 
46 Interview with Kurt Farrugia, Superintendent of Cultural Heritage.  
47 Parlament Malta, “Cultural Heritage Act”, 2002 
48 Works Department, “Structure Plan for the Maltese Islands” 1990. Accesible online: 
https://www.um.edu.mt/library/oar/bitstream/123456789/34196/1/Structure_plan_for_the_Maltese_islands_writ
ten_statement_November_1990.pdf.  
49 Interview with Joe Zahra, senior officer of the Planning Authority.  
50 Bonnici, Sandra “Towards Better Protection of Modern Twentieth Century Architecture in Malta”, 2020.  
51 Parlament Malta, “Cultural Heritage Act”, 2002 
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Restawraturi. The board regulates warrants to practice the profession of conservator or 
restorer, sets standards for training and approves academic institutions, among other 
functions. 
 
Aside from the Cultural Heritage Act, the Planning Authority has established restoration 
guidelines to preserve the fabric of historic buildings. Some guidelines are included in 
restoration grant schemes offered to private owners of residential properties protected 
under heritage laws. 52  The guidelines distinguish between “maintenance, 
repair/replacement, cleaning, restoration and minor works”.53   Individuals or companies 
wishing to carry out restoration work under protected property must submit a Restoration 
Method Statement to the PA and follow a set of general parameters established by this entity. 
The restoration process contains general steps beginning with a historical analysis, followed 
by a description of the buildings, material conditions, state of conservation and mapping of 
deterioration. Restoration workers later plan and map their interventions and establish 
monitoring parameters. Additionally, the document provides drawing conventions and 
parameters to conduct a photographic record of the building.54   
 
The Planning Authority also provides specific guidelines for repointing limestone mortar joints 
and providing maintenance of architectural ironwork. The latter two guides consider exterior 
restorations rather than the interior elements of buildings. 
 
There is little coverage in Maltese literature about participation of stakeholders in 
conservation planning process in the field of built environment and historic interiors. Key 
professionals of built environment retain a leading role in the development of standards, 
methodologies and values in the process of heritage assessment, conservation, and 
management. Governmental agencies, NGO’s and relevant departments such as the 
Department of Conservation and Build heritage at the University of Malta play an important 
role in the development of conservation filed and relevant policies and methodologies.  At 
the same time, participation of various stakeholders both in the development planning 
process and in the entire process of conservation of cultural heritage has become more 
common and accepted in Malta.  
 
One of the recent projects for adaptive reuse of built environment and interiors with a focus 
on the participation of stakeholders was organised in 2006 by the Heritage Planning Unit 
within the Planning Authority of the local Maltese government. The EU-funded project 
‘Restore, don’t replace! Collaborating to save timber balconies and the traditional 
craftsmanship” involved 68 Local Councils of Malta that were implementing local grant 

 
52 Conversation with Joe Zahra, Michael Portelli and Daniela Formosa, planning officers of the Heritage Unit at 
the Planning Authority 
53 Planning Authority “Guidelines for Restoration” n.d. Accessible online: https://www.pa.org.mt/en/guidelines-
for-restoration 
54 Planning Authority. “Restoration Method Statement- General Parameters” n.d 



 26 

schemes and awareness raising initiatives.55  The main aim of the project is to preserve and 
raise awareness around traditional closed timber balconies that constitute Malta’s cultural 
identity. Climate change, lack of conservation and maintenance, and replacement by owners 
with cheaper materials threatens the continuity of traditional decorative structures and 
motifs. 
 
To provide a holistic approach to the issue of preservation of traditional balconies local 
authorities engaged professionals and citizens in the process, which has resulted in the 
restoration of more than 4.000 units. Improved education and training for heritage 
professionals, awareness-raising among residents and improved funding schemes has 
sufficiently informed the guidelines and policy for restoration of timber heritage.56  Thus, 
besides tangible restoration of the cultural heritage, the project put forward improvements 
in the policy-making such as review of the ‘Heritage in Timber Guidelines’ complete in 2019 
and updated in 2020. The Heritage Planning Unit has organised meetings and workshops with 
artisans and craftsmen to better understand the needs and solutions for the restoration 
process. The communication strategy for raising awareness on the issue among citizens, the 
project has organised a roving exhibition in local council offices, schools, and science fairs, as 
well as created a campaign on the radio, in TV programmes and social media.57  
 

7. Findings   
 
An online questionnaire has been sent to the sample group organisations to gather 
preliminary data to form three case studies C1, C2, C3 in Portugal, Malta and the Netherlands. 
Various organisations operating on a national, municipal, and local levels took part in the 
survey: Heritage Malta (Malta), Gemeente Hoorn (the Netherlands), The Cultural Heritage 
Agency of the Netherlands (the Netherlands), Centraal Museum (the Netherlands), Gelders 
Genootschap (the Netherlands). They were represented by various specialists in the heritage 
field who are involved in the historic interior 
treatment: heritage carers and curators, 
architectural historians, heritage consultants, 
scientists, interiors specialists, operations 
officers. The first section of the survey has 
introduced specifics of institutional collection 
policy, restoration, depot policy and historical 
research with regards to preservation of historic 
interiors of 1920-1945 era. Majority of 

 
55 Cultural Heritage in Action website. “Malta. Collaborating to save timber balconies and traditional craftsmanship”, p. 48: 
https://www.heartsnminds.eu/culturalheritageinaction/#page=48. Accessed on 09.08.2022.  
56 Cultural Heritage in Action website. “Malta. Collaborating to save timber balconies and traditional craftsmanship”, p. 46: 
https://www.heartsnminds.eu/culturalheritageinaction/#page=46. Accessed on 10.08.2022. 
57 Cultural Heritage in Action website. “Malta. Collaborating to save timber balconies and traditional craftsmanship”. 
https://culturalheritageinaction.eu/wp-content/uploads/sites/2/2021/11/VALETT1.pdf. Accessed on 10.08.2022.  
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organisations split equally in treating the smallest and the biggest number of the 1920-1945 
era interiors. One third of the respondents deals with up to 10 interiors and another third 
deals with more than a 100 of the period interiors. The rest and minority of the respondents 
deal with either 10-30 or 30-50 interiors.     

 
Half of the respondents deal with the 
period interiors on the local level, whereas 
third on the regional level and only the 
minority treat these interiors on the 
international level.      
  
The selection criteria these organisations 

apply for the period interiors to be part of their practice, collection and conservation policies 
are:  
 

1) Historical relevance and significance. If there are any period adaptations to the original 
site, it is preserved in the original state. 

2) Relevance to the historical interpretation. This restoration interventions are carried in 
accordance to a historical interpretation of the built environment an organisation aims 
to portray, namely a particular time period. In this way, additions (even historical) to 
the original period are removed; 

3) State of an interior. If an artefact is too deteriorated it might not be worthy to 
preserve, especially if there are similar examples in a better condition.  

4) National importance. This is defined by: 
a) various tools such as Tool for valuation of historical interiors (2011) on the ground of 

valuation criteria; 
b) recognising as a milestone for architectural history or art history at national or 

international level, or is an essential example of an important cultural-historical 
development; 

c) In the case of the Netherlands: if the monument was built after 1939, has a 
comparable monumental value as the monuments that belong to the approximately 
100 most valuable monuments built in the period from 1940 to 1958, as referred to in 
Article 3, part b, of the Temporary Policy Rule for designation of protected monuments 
2007 or the most valuable monuments from the period from 1959 up to and including 
1965, referred to in Article 5, second paragraph, of the 2013 Policy Rule Designation 
of Protected Monuments; 

d) Forms an essential addition to the national monument file and is of undeniable added 
value for this.   

e) Belonging to World Heritage National or Local Listed Monuments in the case of Malta;   
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The respondents recognised that historical research is essential to making decisions about 
historic interiors, at times depending on location of the artefact. It is noted that lack of 
elaborate research into the contexts of the historical site, built environment and the original 
state, it is difficult to determine historical and other values, establish whether the artefact fits 
the collection and investigate how to maintain properly. In other words, profound research is 
essential to making decisions on the changing or restoring interiors, and, generally, on its 
future.  
 

For all respondents, preservation of 
historic integrity and condition was 
the main objective of dealing with 
historic interiors of the 1920-1945 
era. Maintenance of social and 
cultural significance, damage 
assessment, monitoring for the 
preventive conservation and 
maintenance, and development of 
research, strategies and knowledge 
dissemination equally were secondly 
important objective for the majority 
objective. Almost 70 per cent of the 
respondents marked public use and 
engagement and setting up of 
working and expert groups as thirdly 
important objectives. 

   
Half of the respondents placed the importance of musealisation and tourism, development 
of conservation strategies and monitoring, mapping and inventorying on the fourth place 
among objectives. Commercial use and business, adaptive reuse and repurposing, and 
sustainability are equally the least preferable objectives.  
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All organisations that participated in 
the survey deal with historic interiors 
in the areas of conservation and 
preservation, restoration, research, 
value assessment, and publication 
and sharing knowledge. More than 
80 per cent of the respondents deal 
with inventorisation and cataloging 
of interiors. Third major action 
undertaken by organisations is 
digitisation. Half of the respondents 
deal with relocation of interiors. Only 
third deals with new constructions or 
additions. The minority deals with: 

disposal, knowledge development, providing advice to all stakeholders, fundraising, 
evaluation and determination of the physical state, collection of furniture and other 
accessories, documentation, research, conservation, storage/display attempt to preserve 
authentic context, including use of materials (e.g. use same colour schemes).  
 
The second part of the survey has covered methodological tools for valuation of built 
environment. In this respect, the respondents mentioned international methodologies such 
as UNESCO World Heritage Rules, national methodologies such as Tool for valuation of 
historical interiors (2011) produced by the RCE. The respondents noted as well that they can 
use multiple theories and methods to guide their actions and the choice can depend on 
location, occasion and research question. Valuation methodology is regularly determined 
after the inspection of of the interior’s state by conservators and and architects. It is 
mentioned that in daily working conditions, common art historical knowledge and 
experiences can serve as basic methodology. Whereas historical research into the archives as 
methodology assists in determining cultural and monetary values of the interior. For some 
specialists, assessment of international and local importance of the interior can be also used 
as guiding methodology.  
 
Multi-disciplinary curatorship, historic curation, conservatorship, archaeology, structural 
engineering, stone masonry, carpentry, electrictrical engineering, interior-history, art and 
architectural history and architecture are named as disciplines that can inform methodologies 
for historic interiors treatment.  
 
 
 



 30 

All organisations chose historical values, 
artistic values and rarity as equally 
considered values in methodologies and 
tools that they use in assessing interiors. 
More than 80 per cent of the respondents 
choose socio-cultural values, age, 
research values and condition and 
ensemble in the interiors assessment. 
Only third consider adaptiveness and 
usefulness. The minority choose amenity 
and experience compiled values. It is 
clarified that historical, artistic, ensemble 
and socio-cultural values give an interior 
or artefact its character. Conditions and 

adaptiveness helps to determine what work needs to be done to renovate and make 
accessible the interior. 

 
Among primary values that organisations 
consider in valuation of historic interiors 
are: representativeness of particular 
traditions, influences, etc., historical 
context, and values, artistic values, state 
of interior, restorability, importance, 
rarity, completeness, belonging to 
nationally listed monument, uniqueness, 
integrality.  
 
As secondary values in valuation of historic 
interiors, organisations consider: use by 
the common folk or important 
personalities, potential income once 
interior is open to public for visitations and 

events, age, ensemble, use condition. The determination of these values can inform 
authenticity of an interior, the methodology to be adopted and what is to prioritise 
throughout the restoration. 
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The preliminary data of the report on Activity 1 have been presented on the international 
conference in Valetta, Malta (August 29/30, 2022) by Quiosq to the research partners MAERA 
and VisMedNet. The three partners have presented and discussed three case studies C1, C2, 
C3 they have researched in their countries.   
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BACKGROUND 

Revintage is an Erasmus + funded project led by Quiosq, from the Netherlands, with the aid of partner 
organizations MAERA, based in Portugal and VisMedNet, based in Malta. The project's scope of work is within 
these three countries and focuses on post-war interiors from the 1970s-1980s. The project aims to generate 
sustainable mechanisms to treat post-war interiors by first understanding their current state and treatment. Are 
these post-war interiors preserved, disposed of, re-used, or destroyed? Later, Revintage proposes steps to 
safeguard and valorize these interiors based on their sociohistorical meaningfulness. During the project's first 
phase, partners will research the life cycle of interiors from the period between 1925 and 1940 that have become 
cultural heritage. The results from this activity will help understand and value interiors from the 1970s and 1980s 
not yet labelled as heritage. 

During Activity 2, partners led by VisMedNet aim to map the VET sector offering training in areas relevant to the 
preservation of interiors as a means to identify ties to post-war interiors. During this phase, the mapping process 
is meant to further the understanding of any actual or potential ties between VET institutions and post-war interiors. 
Thus, the activity seeks to identify relevant stakeholders within the VET sector and their involvement with interiors. 



         
  

  

 3 

Special attention is given to the treatment of post-war interiors and any gaps within the VET sector regarding their 
preservation. The ultimate objective is to describe the networks within the VET sector comprehensively and the 
potential to establish collaborative ties with them in favour of valorizing and preserving post-war interiors. 

The present report details the results of desktop research conducted for Activity 2 of the Revintage Project. It 
considers VET institutions in The Netherlands, Portugal, and Malta that offer training in areas relevant to cultural 
heritage preservation and that might have an impact on interiors. The Report details information about specific 
courses from these VET institutions and how their content might tie to recent interiors. 

 

 

 

OBJECTIVES 

• Identify the current networks surrounding post-war interiors in the VET sector  
• Inventorize the perspectives and actions that impact interiors 
• Understand the aims and needs of the VET with regards to the treatment and management of interior 
• Produce a detailed description of the VET networks with ties to post-war interiors 

TARGET GROUP OF ACTIVITY 2 

The primary focus group are VET institutions in Malta, the Netherlands and Portugal that showcase ties to post-
war interiors by offering training or courses on craftmanship, building and restoration/preservation or other subjects 
that might impact interiors.  

METHODOLOGY 

The aim of activity 2 is to describe the VET networks that offer training relevant to preserving interiors in the 
participating countries. Thus, initial desk research procedures resulted in the generation of a mapping of these 
VET institutions. The maps contain information about the courses VET institutions offer and the type of training 
relevant to preserving interiors. Through activity 2, the project also sought to identify the gaps within the VET 
sector and find institutions that have the potential to offer training focused on post-war interiors and their adequate 
treatment. The data obtained is of a quantitative and qualitative nature. The main instrument used for data 
collection was an online survey where each organisation inputted data about VET institutions in their countries, 
their courses, and their connection to heritage and recent interiors.  

The following list provides a sample of subjects related to post-war interiors that guided partners in identifying 
relevant VET courses.  
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●     Craftsmanship 
●     Building 
●     Restoration 
●     Preservation 
●     Heritage conservation 
●     Interior remodelling 
●     Heritage skills 
●     Interior design 
●     Tile laying 
●     Interior renovation 
 
Using the online form, partners entered general information about the VET courses and specific information about 
the course content and its relation to interiors and heritage. Due to the need to find courses adequate for vocational 
education, the Revintage project considered only courses with EQF level 3 & 4. Each institution collected 
information about 5-10 courses, preferably offered regularly and addressing subjects with pertinent content to the 
Revintage Project. As part of the course selection criteria, partners considered courses that did not provide direct 
training on interiors as long as the content was about a relevant subject matter. The reasoning for the above was 
that a lack of inclusion of the topic of interiors could signal a lack of valorisation of interiors in general and post-
war interiors in particular. Partners agreed that taking note of these courses is important as they could potentially 
benefit from the Revintage Project during its later phases.  

Once Quiosq, VisMedNet and MAERA had submitted between 5-10 entries, they were welcome to submit entries 
for workshops or courses offered by other related stakeholders such as local heritage institutions or museums. 
The objective of the above was to consider a broader range of institutions providing training on interiors or 
preservation of built environments. 

It is important to note that the results from the survey can be further complimented with more in depths interviews 
with selected VET institutions willing to collaborate with the Revintage Project during its later phases. 

 

RESULTS 

As part of Activity 2 VisMedNet has gathered the data collected during the preliminary desk research to generate 
a mapping of VET institutions in the Netherlands, Portugal and Malta. The maps below identify courses offered 
by VET institutions in each country that contain content relevant to the subject matter. They are classified 
according to the whether they offer specific content related to interior preservation and heritage or whether they 
have the potential to offer training in that area.  Courses coloured in green address content specific to interiors 
and their preservation.   

As shown on the maps, The Netherlands is the country with the higher percentage of courses providing training 
in interior preservation and heritage, including a course focusing on historical interiors in one of the regions of 
the country. Courses in Malta that address interiors center on furniture design, heritage and masonry skills. In 
Portugal, most courses fous on restoration and conservation.  
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MAP OF THE VET SECTOR IN THE NETHERLANDS 

 

  

VET sector in The Netherlands

VET institutions

CIBAP

Courses

Restoration Painting

EQF Level

4

Creative Craftsmanship

EQF Level

3/4

ROC Friese Poort

Courses

Middle Management officer 
restoration

EQF Level

4

SCALDA

Courses

Specialist in Restoration 
Carpentry

EQF Level

4

NOVA College

Courses

Interior Consultant

EQF Level

3/4

NCE

Courses

Erfgoedschool

EQF Level

3

Other institutions

Erfgoedacademie

Courses

Heritage, getting to know…

EQF Level

3/4

Heritage Institution

Gelders Genootschap

Courses

Historical interiors in the 
provice of Gelderland

EQF Level

3/4

Courses already offering training 
in interior preservation and 

heritage

Courses with potential to offer 
training in interior preservation 

and heritage



         
  

  

 6 

 
MAP OF THE VET SECTOR IN PORTUGAL 

 

  

VET Sector in Portugal

Escola Professional de 
Recuperaçao do Património 
de Sintra

Courses

Conservation and restoration 
Assistant

EQF Level

3

Instituto das Artes e da 
Imagem

Courses

Conservation and Restoration 
of Heritage

EQF Level

4

Instituto de Artes e Oficios da 
Fundaçao Ricardo Espírito 
Santo Silva

Courses

Conservation and Restoration 
of decorative stucco

EQF Level

4

Woodworking, cabinet-
making

EQF Level

4

Decorative paint

EQF Level

4

Courses already offering training 
in interior preservation and 

heritage

Courses with potential to offer 
training in interior preservation 

and heritage
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MAP OF THE VET SECTOR IN MALTA 

 

 

The Netherlands provides at least eight courses about topics of interest for the Revintage project, five directly 
addressing the preservation of heritage interiors. In the case of Portugal, MAERA identified five courses in the 
areas of conservation, restoration, woodworking, and decorative paint. Meanwhile, in Malta, the Malta College of 
Arts, Science and Technology (MCAST) offers the widest variety of courses, six of them addressing heritage 
topics and interiors. Thirteen courses within the mapped vet sector are EQF levels 3&4. 

SURVEY RESULTS 

The following section addresses the results of the online survey and illustrates with graphs the data that can be 
quantified. A total of 24 responses were registered on the survey detailing courses and an initial exploration of 
their structure and content.  

FIGURE 1. PERCENTAGE OF HERITAGE TRAINING PROVIDERS 

VET sector in MaltaSchool of Business and 
Management (SBM)

Diploma in Fashion and 
Textiles

EQF Level

4

The Malta College of Arts, 
Science and Technology 
(MCAST)

Furniture Design courses

Joinery, Furniture Design and 
Manufacturing

EQF Level

3

Advanced Diploma in Joinery, 
Furniture Design and 
Manufacturing

EQF Level

4

Restoration courses

Dry Stone Wall Restoration

EQF Level

2

Building courses

Building Services Installations 
(Plumbing or Plumbing and 
electrical)

EQF Level

3

Advanced Diploma in 
Building Services Engineering

EQF Level

4

Advanced Diploma in 
Construction Engineering

EQF Level

4

Design Construction and 
Testing of Electronic Circuits

EQF Level

3

Diploma in Construction 
Engineering

EQF Level

3

Heritage courses

Cultural Heritage Skills

EQF

4

Higher Diploma in Masonry 
Heritage Skills

EQF Level

5

Diploma in Masonry Heritage 
Skills

EQF Level

3

Advanced Diploma in 
Masonry Heritage Skills

EQF Level

4

MDA Academy Malta

Basic Tile Laying Techniques

EQF Level

2

Directorate for Research, 
Lifelong Learning and 
Employability (DRLLE)

Interior Design

EQF Level

1

Curtain Making and Soft 
Furnishings

EQF Level

1

Jobs Plus

Tile Laying

EQF Level

3

VET Award in Tile Laying

EQF Level

3

Malta Institute of 
Management

Tile Laying

EQF Level

2

Courses already offering training 
in interior preservation and 

heritage

Courses with potential to offer 
training in interior preservation 

and heritage
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Figure 1. showcases that a majority of the courses are offered by VET institutions and only a small percentage of 
them are provided by heritage and other kinds of institutions.   

FIGURE 2. PERCENTAGE OF INSTITUTIONS WITH VET TRAINING EQF LEVELS 3&4 PER COUNTRY 

 

Malta offers a wide net of VET courses, most of them provided by MCAST as shown on Figure 3.  In Portugal 
most courses are offered by the Instituto de Artes e Ofícios da Fundação Ricardo Espírito Santo Silva, while in 
the Netherlands CIBAP offers two out eight courses.  
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FIGURE 3. NAME OF INSTITUTIONS 

 

FIGURE 4. TYPE OF TRAINING 

 

While partners considered the possibility of finding workshops, all the training opportunities found were courses. 
In further stages of the Revintage Project, partners will need to decide how best to integrate content on preserving 
post-war interiors into courses offered by VET institutions. Courses are ideal for the project's goals as they tend 
to last for a more extended period (see figure 6.), thus, bringing more opportunities for adding content focusing on 
recent interiors.  

FIGURE 5. AREAS OF EDUCATION 
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Figure 5. illustrates the variety of subject matters addressed in the 24 courses, evidencing the broad net of 
possible ties between the Revintage Project’s main topics and the VET sector. However, most courses are on 
areas of craftmanship (20.8%), restoration (20.8%), and cultural heritage conservation (16.7%). Other areas of 
interest are heritage management and building courses. For the purposes of the Revintage Project partners can 
work with VET institutions offering courses on craftmanship and restoration as they seem to offer a diversity of 
courses with potential ties to interior preservation and management. Specific elements of course content will be 
further discussed below.  
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Table 1. contains a list of the 24 courses identified for the activity organised by country. All of the courses on the 
list are EQF level 3 & 4.  

 

TABLE 1. NAME OF COURSE OR WORKSHOP PROVIDED 

Country Name of the Institution Name of Course or Workshop provided 

Malta MCAST Advanced Diploma in Cultural Heritage Skills 

Malta Jobs Plus Tile laying 

Malta MCAST Building Services Engineering 

Malta School of Business and Management (SBM) Diploma in Fashion and Textiles 

Malta MCAST Diploma in Building Services Installations 
(Plumbing or Plumbing and Electrical) 

Malta MCAST Advanced Diploma in Masonry Heritage Skills 

Malta MCAST Joinery, Furniture Design and Manufacturing 

Malta MCAST Advanced Diploma in Joinery, Furniture Design 
and Manufacturing 

Malta MCAST Diploma in Masonry Heritage Skills 

Malta MCAST Advanced Diploma in Masonry Heritage Skills 

Malta MCAST Diploma in Construction Engineering 

Portugal Escola Profissional de Recuperação do 
Património de Sintra 

Assistente de Conservação e Restauro 

Portugal Instituto das Artes e da Imagem Conservação e Restauro do Património 

Portugal Instituto de Artes e Ofícios da Fundação 
Ricardo Espírito Santo Silva 

Conservação e restauro de estuques decorativos 

Portugal Instituto de Artes e Ofícios da Fundação 
Ricardo Espírito Santo Silva 

Marceneiro Entalhador 

Portugal Instituto de Artes e Ofícios da Fundação 
Ricardo Espírito Santo Silva 

Pintura Decorativa 

The 
Netherlan
ds 

CIBAP Restoration painting 

The 
Netherlan
ds 

CIBAP Creative craftsman 

The 
Netherlan
ds 

ROC Friese Poort Middle management officer Restoration 
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The 
Netherlan
ds 

SCALDA Specialist in restoration carpentry 

The 
Netherlan
ds 

NOVA College Interior consultant 

The 
Netherlan
ds 

Erfgoedacademie Heritage, getting to know... 

The 
Netherlan
ds 

Gelders Genootschap Historical interiors in the province of Gelderland 

The 
Netherlan
ds 

NCE Erfgoedschool 

 

Figure 6. provides information on the average duration of courses. Most of them last a year or more than a year. 
A small percentage of courses last for a month or between 1-3 months. The duration of courses is important to 
consider in terms of integration with content focused on the preservation of recent interiors. It is important to note 
that these courses have a set syllabus, thus partners will have to contact providing institutions to agree on possible 
collaboration dynamics and formats for integrating new content.  
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FIGURE 6. LENGTH OF COURSE OR WORKSHOP PROVIDED 

 

Most of the courses on the list are offered on a regular basis with only one exception.  

 

 

 

FIGURE 7. REGULARITY OF OFFERINGS 
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FIGURE 8. EQF LEVELS 

 

As mentioned above, the courses identified during the survey are EQF levels 3 & 4. While the map of the VET 
sector in Malta includes courses with other EQF levels (to illustrate the diversity of options on offer in Malta), only 
courses with EQF levels 3 & 4 will be considered in further stages of the Revintage Project.  

FIGURE 9. COURSES WITH DIRECT ASSOCIATION BETWEEN INTERIORS AND HERITAGE 

 

 

According to Figure 9. 73.9% of courses contain content that is related to preservation, management and treatment 
of interiors that is evidenced in the syllabus or course description, thus the courses establish direct associations 
between interiors and heritage.    

For example, the course titled “Cultural Heritage Skills” provided by MCAST in Malta contemplates the 
preservation and maintenance of objects in interior environments as well as buildings that contains objects deemed 
as cultural heritage. However, the focus is general and not directly related to post-war interiors in homes or 
museum collections. Similarly, the courses on “Masonry Skills” offered by the same institution contain training on 
the manufacturing of interiors (such as cabinets, kitchens, furniture) and have a module focused on restoration, 
cleaning and maintenance of built environments that presumably includes but does not focus on interiors. The 
class on “Joinery, Furniture Design and Manufacturing” also at MCAST, contains content on interior 
manufacturing, alteration, and repair.  
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Other training offers, however, such as those on “Building services installations”, “Tile Laying”, “Building Services 
Engineering” and “Construction Engineering” do not contain content that addresses interiors or heritage. Their 
focus remains on Nevertheless, these courses could contain modules that encourage awareness and skills to 
preserve interiors. As evidenced in the case study for Malta in Activity 1, often historical buildings require 
installations of services without compromising the structural integrity of historical interiors. A course like “Building 
services installations” thought at MCAST could include training on installation of services in heritage buildings with 
interiors in need of preservation, restoration, or adaptive re-use. A similar argument applies to the other courses 
related to building, engineering, and tile laying.  

In the case of the Netherlands, the course on “Restoration Painting” teaches students to gild, bronze, retouch, 
make wood and marble imitations, fire paint and wallpaper. As part of the course, students learn to distinguish 
when to repair, conserve or do nothing at all. Thus, learning to make reflective decisions in the management of 
interiors. The course on “Historical Interiors in the province of Gelderland” appears to be the most linked to the 
Revintage Project. The description of its content states that “it looks at the post-war development of interiors, when 
the Netherlands experienced the largest building boom ever. In the higher segment of the market, villas and 
country houses were built, but also new types, such as the bungalow, the patio house and split-level types. In 
addition, Housing Act houses were built on a large scale. Not only from a spatial point of view these (new) types 
are interesting, also modern building and finishing materials were applied and we find monumental art such as 
wall and glass art, relief and sculpture. In addition, housing technology went through stormy developments.”1  The 
course is offered by the Gelders Genootschap; however, it is less than one month, and it is unfortunately not 
offered on a regular basis. On another hand, the Ergoedschool is a heritage school that teaches students skills on 
carpentry, bricklaying and prepares them for work in restoration, thus establishing a link between interiors and 
heritage management. Similarly, the “Middle manager officer restoration” course is an applied training where 
students can work at architectural firms, historic preservation societies or other institutions and are directly involved 
in restoration projects. Their preparation includes research in building history, structural analysis of buildings, 
design, and planning of restoration work. Although the course would benefit from a stronger emphasis on historical 
components, it addresses restoration work directly. The “specialist in restoration carpentry” likewise trains students 
in the restoration of historical and valued carpentry work. The course on “creative craftmanship” on the other hand, 
does not include much content on heritage even though it’s focus is on furniture restoration. The “interior 
consultant” programme from NOVA college teaches students about interior design even though there is no direct 
mention on management of recent interiors. Finally, the “heritage getting to know” training is geared towards those 
working in heritage institutions but does not contemplate specific content on interiors. While some courses in The 
Netherlands establish a link between heritage and interiors and include content in their syllabi, others could benefit 
from a syllabus that integrates knowledge about interiors and their socio-historical heritage values.  

In Portugal, painting, woodworking, restoration, and conservation courses teach students how to manage and use 
materials for making interiors and their restoration and conservation. For example, those training to become 
"assistant in conservation and restoration" learn technical knowledge to identify areas of intervention, diagnose 
the conservation status of heritage, conduct conservation and restoration work, generate technical reports and 
store cultural objects. Similarly, the "conservation and restoration of heritage" course teaches methodologies for 
conducting conservation and restoration labour. Like training available in the Netherlands and Malta, classes on 
the "conservation and restoration of decorative stucco" students learn to produce furniture and decorative objects 
and learn principles within the heritage conservation field, although it is unclear whether the course links to recent 

 
1 Creeze, Bob. 2022. Online Survey entry.  
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interiors. The woodworker and decorative paint courses teach specialised technical skills, although the focus might 
not be on managing interiors as heritage.  

In the three countries, there are training opportunities that do not immediately or directly address interiors as 
heritage. Still, they tackle areas of knowledge and practice relevant to the project's goals. Thus, rather than 
discarding these courses, the project can explore ways to raise awareness of the value of interiors and establish 
collaborative ties with those in charge of these courses. 

LIMITATIONS 

The online survey is based on desktop research that enabled partners to gather information of a general nature 
about courses and the VET sector in each country. However, specific details on each course, the challenges 
faced, the needs of VET providers and their motivations are difficult to assess based on desktop research. Thus, 
contact with a VET institution for each country will provide a deeper understanding of how VET institutions have 
addressed interiors and heritage. Moreover, it can give a clearer picture of how these institutions have valorised 
(or not) interiors as heritage and possibilities for collaboration in further stages of the project. 

 

 

CONCLUSIONS 

 

The results from activity 2 provide an overview of the VET sector in the three participating countries and are an 
important entry point into establishing contact with relevant VET institutions and begin developing collaborative 
ties. The lack of direct content on interiors and heritage on many courses and VET offerings reflects the need for 
such collaboration with the Revintage Project. While some courses offered training in conservation, restoration 
and management of objects and built environments, there is a gap in attention to interiors as heritage. The desk 
research conducted for activity 2 showcases the need for the Revintage Project and adds to the research results 
of activity 1 by highlighting the limited availability of training that focuses specifically on recent interiors and the 
treatment of such interiors. Nevertheless, activity 2 highlighted multiple avenues for collaboration with a wide net 
of VET institutions. Further stages in the project will have to establish ties with one of these institutions and identify 
means for integrating content focused on the preservation of recent interiors, their importance and sociohistorical 
value.  
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Introduction 
 

It is already recognized that contemporary interiors in Europe, especially the ones of the post-

war period (mainly the 70’s and 80’ss), are rapidly disappearing essentially due to fashion-

driven rigorous renewal and a lacking of cultural continuity, which threatens the sense of local 

“belonging” as well as it conflicts with a conscious and sustainable use of resources.  

 

In that way, Revintage is an international project that aims to contribute to the responsible, 

sustainable, and affordable preservation of these interiors and raise the quality of VET 

education to value Europe's heritage. This is achieved by looking into local case studies, 

uncovering a network of local stakeholders, identifying practices of care and destruction that 

impact a part of our daily life, and communicating this to an interested group of learners on the 

VET level.  

 

Since it is an international project, in this Activity 3, the perspective of three countries is shown: 

the Netherlands, Portugal and Malta. Although they are diverse, the common goal in each of 

them is: 

  

⮚ To investigate how we can serve the primary target group (people engaged in 

professionally teaching construction and design skills where is often a lack of 

knowledge about the preservation and restoration of authentic elements from 

interiors) through modern means, even with a target group that is not necessarily 

looking for the information we offer (formal and non-formal professionals in the 

field of interior preservation and documentation, as well as groups engaged in the 

sustainable preservation of interiors, that have precisely the knowledge that the 

primary target group can use).  
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Countries concerned and places of visit 
Three countries were involved in activity 3: Portugal, Malta and the Netherlands.  

In the Netherlands, it was visited RIBO in Hengelo; in Portugal, the visit was to the Bank of 

Materials - Porto and last, in Malta, it was seen the Palazzina Vincenti in St. Julians, Balluta 

Baía, where, during the meeting, they talked about the life and work of the architect Gustave 

Vincenti.  

Steps of activity 3 
 

To develop activity 3, the following steps were followed: 

⮚ each country made a study visit to a place according to the object under study; 

⮚ a set of questions was formulated based on the objective described above;  

⮚ After the study visit, two focus groups were formed (with teachers and students) 

to answer the formulated questions. 

 

In all of them, two focus groups were conducted with the participants of the visit (teachers and 

students). In the case of Portugal, twenty students from a VET course in tourism - Externato 

Senhora do Carmo, Lousada; and five teachers from the areas of Tourism, Communication, 

History and Geography were involved. And in the case of the Netherlands, the students did not 

visit RIBO but interviewed by other means.  
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Questions 
 

The script of the interview covered the following topics: 

 

⮚ Information about the case/institution visited and the work developed there, as well as 

its significance; 

⮚ information about the context of the item/collection, how it is preserved and if it is 

possible to compare it with others;  

⮚ information about the importance of preserving culture and heritage and how it can be 

done, and what significance is attributed to the item/collection visited;  

⮚ information to know the role and the contributions of the citizens, students and teachers 

in preserving culture and heritage. 

 

This report presents the conclusions drawn from the focus groups. 
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Results 
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Results of activity 3 
 

This section describes the results obtained from the three countries. 

 

⮚ Information about the case/institution visited, the work developed there, and its 

significance. 

 

Starting with the first couple of questions, in Portugal, about the Material Bank (Banco de 

Materiais), both students and teachers said that it is an attractive, helpful and thoughtful work 

that promotes culture and history, therefore being an excellent initiative, as it is visible in the 

following testimonies:  

 

I think that the work carried out there is very important for us to know better the 

history of the tile and how it was preserved until today (Student, Portugal)  

 

Valid work, capable of contributing to the conservation of the national material 

heritage and preservation of cultural traces that make history about Portuguese 

culture; it is even work that contributes to fields such as sustainability, and 

requalification (Teacher, Portugal).  

 

Somewhat similar to the general answers from the Netherlands that also focused on the value 

of the interior they visited and how important it is to be informed on how to preserve it  

 

It amazes me sometimes how quickly everything breaks down. Even materials 

that can easily be reused. This is not good in the context of sustainability but 
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also in the context of preserving our cultural heritage. The problem lies in the 

unclear valuation (Student, The Netherlands). 

 

At RIBO, we teach students how old building materials can be reused. Whereas 

in the beginning, old material is still seen as something you can throw away, 

later in the course, students deal with it entirely differently (Teacher, The 

Netherlands).  

In this way, we see a love for heritage developing. 

 

 

 Meanwhile, in Malta, the answers focused a little bit more  on the lack of 

attention and value that people give to these buildings and the need to value and 

preserve them as well:  

 

Unfortunately, many people don’t see the value of these buildings  (Student, 

Malta).  

 

⮚ about the context of the item/collection, how it is preserved and if it is possible to 

compare it with others.  

 

Following the line of the questions, in Portugal, most of the responses of both teachers and 

students were about the fact that the collection allows safeguarding from a cultural point of 

view, and so it’s a way of preserving that will enable them to see the different shades, textures 

and so on…, as the following testimony reveals 

 

 I was surprised that they were preserved well and conserved until today since 

they belonged to old buildings (Student, Portugal). 
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It is a multifaceted context, articulating in an integrated way the organisation, 

the historical context, the location, and the tourist activity, considering 

environmental sustainability (Teacher, Portugal). 

 

 

They concluded that it is preserved with a lot of rigour and professionalism, and knowledge: 

People treat materials with great care and rigour (Student Portugal). 

 

The rigour with which you preserve and apply the preservation techniques 

allows materials to have a "new life“ (Teacher, Portugal).  

 

The only aspect where teachers and students disagree is about the possible comparison to other 

collections/items, and the students believe there isn’t: 

No, because the item in this institution is unique sometimes because it is taken 

from quite old demolitions and that are sometimes only small samples (Student, 

Portugal)  

 

While some teachers believe there is indeed possible as well as it isn’t: 

 Like others, it should be widely visited and publicised (Teacher, Portugal).  

It is impossible to compare the incomparable since this is a municipal project, 

a pioneer at a national level  (Teacher, Portugal).  

 

In the Netherlands, both students and teachers recognize the importance of this topic and how 

they would need a module highlighting this because they are more concerned about cultural 

heritage preservation and preservation than modern interiors itself, and that is what they both 

explain in their answers: 
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The topic of your project is fascinating. I can imagine this is an issue in all 

countries, perhaps to varying degrees (Student, The Netherlands). 

 

We would seriously need a module highlighting this issue. Such a subject could 

be about cultural heritage in general and then focus on appreciating 

contemporary interiors. In the Netherlands, you have a system of optional 

modules. (Teacher, The Netherlands).  

 

About the question of the possible comparison, only teachers responded saying that it is vital 

to first analyse and carefully investigate, so they know how to deal with it: 

In our training, we are concerned with cultural heritage preservation and things 

like management and restoration. Modern interiors are not discussed. Perhaps 

also because there is little demand for it (Teacher, The Netherlands).  

 

Now in Malta, the students keep the narrative that it is a unique architectural  construction and, 

regrettably, people care about money more than they care about heritage: 

Development in Malta only cares about money; they don’t care about 

architectural value or heritage (Student, Malta). 

 

 And the experts complement this opinion by giving ideas of how the building can be preserved 

as it deserves:  

[The palazzina Vincenti] is quite flexible enough to accommodate a new use; 

you have the garage underneath that can be commercialized or 

something…even in terms of floors… internally, this building deserves 

preservation as well (Expert, Malta).  

 

The experts consider that it has to be more permanent work on preserving the building claiming 

that there is no restoration work there: 
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There is an emergency conservation order that has been recently renewed [for 

the Palazzina Vincenti], but there needs to be something more permanent that 

protects the building from total demolition (Expert, Malta).  

 

 In this country, only the students responded to the last question of this group of questions, 

easily comparing it to other buildings in Europe and museums: 

 

The house could accommodate a museum or something; it would be great if it 

became a museum. There is an evident influence of the modernist style of 

architecture that is similar to other European buildings (Students, Malta).  

 

 

⮚ the importance of preserving culture and heritage, how it can be done, and what 

significance is attributed to the item/collection visited.  

 

Moving on to the questions about cultural preservation and heritage and the significance of 

what they visited in Portugal, the students pointed out why preserving is crucial. It is because 

later it can be studied, to help in the dissemination of heritage through awareness and training, 

as well as other initiatives and the teachers, added the issue of tourism being a solid sector in 

Portugal, as can be read in the following testimonies: 

 

Yes, it is essential to preserve our culture and heritage because, in this way, we 

can obtain more information about years and centuries ago, and it is also 

possible to inform future generations about the current heritage (Student, 

Portugal).  

 

They both associate with this a historical, cultural, tourist and heritage value: 
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Cultural and heritage preservation is paramount as they constitute legacies left 

behind and which we should also go to future generations. It is, therefore , 

crucial to maintain the built heritage in good condition in situ and not to let the 

practice of immaterial characteristics of culture be forgotten. Observing, 

collecting and intervening are necessary to avoid losing unique elements 

(Teacher, Portugal). 

 

 In the Netherlands, the students had a difference of opinion on that question, and one of them 

believes that it is essential since there is a big chance that most of them end up in the profession 

of painting, and the teachers support that statement by saying that young care the future and 

restoring industry cannot do it without them; 

I think there is a big chance that a Cibap student will have to deal with this since 

many students from my course end up in the profession of painting, for example 

(Student, The Netherlands). 

 

While the other one argues that his course goes much more into the practice of painting, so he 

doesn’t thinks it would fit for his course but should fit more technical ones: 

I don't think this would fit my particular course. We are a course that goes much 

more into the practice of painting, so we would only come into play at the actual 

maintenance phase of painting. This is because the training would then have to 

have a subject more global about, for example, building history first, which I 

don't see happening any time soon given the nature of the training (Student, The 

Netherlands).  

 

In Malta, the record remains in with the previous responses with the students saying that 

through education, the preservation can be done since people don't care about heritage and the 

authorities don't do what they are supposed to do: 
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 The problem with heritage protection in Malta is policy. The authorities can 

enforce this, but today we live in a day where policy determines everything… 

(Student, Malta).  

 

 

The expert added that this case is very dear to his heart because he grew up visiting the place 

and developed a bond with the architect's son.  

 

⮚ to know the role and the contributions of the citizens, students and teachers in this whole 

matter of preserving culture and heritage. 

 

Finally, the last set of questions focused on the role and the contributions of the citizens, 

students and teachers of these three countries in this whole matter they had very similar 

fundamentals of response and all of them are based on essentially these ideas: invest in keep 

culture alive, promote education and good information regarding this topic and encourage the 

interest of everyone (and in the case of the Netherlands, the adjustment of subjects in specific 

courses), as can be read in the following testimonies: 

 

The first step to keeping our culture alive is to invest in, believe in and consume 

local culture. Preserving and valuing cultural heritage is a demanding, rigorous 

and long-term task that requires the effort of institutions and the community. It 

is up to us to safeguard it, recording traditions, habits, customs, characteristics 

and the art of know-how for the benefit of future society (Teacher, Portugal). 

 

Citizens could help to preserve heritage; for example, they should not demolish 

some monuments (Student, Portugal).  

The school can carry out activities that appeal to the preservation of heritage 

(Student, Portugal).  
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Our depot of old building materials is open to the public. Anyone who needs 

something to restore their own home can come to us. This, of course, also 

applies to anyone professionally involved in interiors, etc. People generally 

leave here very happy. It is sales and a form of awareness (Teacher, The 

Netherlands). 

 

It is also an interesting module for the excellence track, but I would not make a 

separate subject at the Cibap. Then other subjects have priority as far as I'm 

concerned (Student, The Netherlands). 

 

Once again, students in Malta besides that, support the idea that people just don’t care and that 

they need better policies although few experts are working at the Planning Authority: 

 Take a proactive approach to find the proper channels, target the public, 

educate them, and show them the importance of the building. But I think it is not 

enough (Student, Malta), and it’s mostly policy that determines what happens, 

we need better policies, but unfortunately, few experts are working at the 

Planning Authority (Student, Malta).  
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Conclusion 
 

To conclude, this activity had significant importance for the project and the mind and 

perception of everyone involved.  

From what we could see, we had a very concrete clarification from all the countries of the 

importance of this matter of sustainability, heritage and preservation.  

The problem most mentioned by the focus group was, without a doubt and especially by 

students in Malta (but also mentioned by the people from the two other countries), the lack of 

interest that people have in cultivating themselves on these topics and how important it is for 

them to be interested and involved in.  

For that reason, the impact the activity had is notorious, particularly in the younger generation 

involved.  

 
 

 



            

Report 8: Report on expert mee-ngs 

Quiosq | July 2023 

1. Introduc-on, expert mee-ngs 

Mee1ngs with experts were held in all three partner countries, as planned. These reviewed our plans for 
the curriculum and provided comments on them. They included representa1ves of VET programs and 
experts on built heritage and recent interiors. 

In The Netherlands, during discussions with various experts – including Jorn Konijn from the Van 
Eesteren Museum, Kees Somer and Eloy Koldeweij from the State Department of Cultural Heritage (RCE), 
Mar1n Bellers from RIBO ROC Twente (VET), and Samantha Wouters from ROC Amsterdam (VET) – 
valuable insights were gathered regarding the proposed curriculum. Jorn Konijn emphasized the 
importance of going beyond nostalgia and interpre1ng the past, highligh1ng that interiors reflect societal 
values. Kees Somer and Eloy Koldeweij pointed out that tools for valuing recent interiors exist and should 
be applied, emphasizing the significance of personal stories and collec1ve memories behind interior 
choices. Mar1n Bellers expressed enthusiasm for the described op1onal module, sta1ng that it 
complements their program well and provides depth to other subjects, while Samantha Wouters found 
the topics interes1ng but considered them partly too complex for level 3/4 students, emphasizing a need 
for prac1cal assignments and more hours to explore the content fully. The experts concluded that the 
subject is relevant for VET educa1on, aligns with sustainability and apprecia1on of the past, but the 
current level is generally too high. They highlighted the importance of prac1cal applica1on and 
encouraged further development of the curriculum into a comprehensive educa1onal resource. 

In Portugal a mee1ng was held with Ana Luís Castro (writer), João Manarte, Rodrigo Bernardin, and 
Rúben Sousa (architects, built heritage). The mee1ng commenced with an introduc1on to the theme, 
followed by reading and discussing the document 1tled ‘Dra_ 2 Report Ac1vity 4 Revintage: Descrip1on 
of the curriculum (R7)’. The presenta1on and mee1ng's report adhered to the structure of the document, 
with no significant comments or discussions raised. The par1cipants noted a renewed sense of op1mism 
and a desire for modernity in post-war interior design, emphasizing that students who learn about this 
style gain a deeper understanding of design's significance in reflec1ng and shaping cultural values while 
preserving historical ar1facts. The curriculum aims to equip VET students with the ability to make well-
considered decisions about the cultural heritage value of post-war interiors and engage in sustainable 
preserva1on. The importance of visi1ng various places such as buildings, ins1tu1ons, and building 
companies was highlighted. The preserva1on plan received posi1ve feedback, with sugges1ons to 
priori1ze value over costs and promote discussion and debate. The curriculum should emphasize the 
cultural importance of all professionals involved in the building industry and foster curiosity and 
mo1va1on in VET students to value, preserve, and ac1vely contribute to the built environment. The 
par1cipants found the curriculum important, per1nent, and well-structured, sugges1ng its poten1al 
expansion to include a broader concept of ‘built heritage’. They appreciated the VET course's focus on 
developing sensibility and the ability to observe, valuing it as a core strength. 



Also in Malta a mee1ng was held with experts. The feedback on the curriculum was provided by relevant 
stakeholders in the Maltese context: Heritage Malta experts (Russell Muscat and Kenneth Gambin), 
architects specializing in post-war era (David Ellul and Kimberly Bonello) and a conserva1on specialist 
(Joseph Schirro), all also involved in VET educa1on The general feedback highlighted the curriculum's 
effec1veness in providing the necessary knowledge and skills for understanding and preserving cultural 
heritage. It was noted that the curriculum covers a comprehensive range of learning outcomes and 
includes case studies and site visits for prac1cal exposure. However, some drawbacks were iden1fied. 
Implemen1ng the curriculum in Malta would be challenging, requiring smart strategies and 
perseverance. The adap1ve re-use of post-war interiors necessitates a mul1-stakeholder ini1a1ve with 
guidelines from the planning authority. It was emphasized that crea1ng policies reflec1ng an 
understanding and apprecia1on for post-war heritage is crucial, as there are currently no specific 
guidelines or legal frameworks in place. Several sugges1ons were made, including incorpora1ng local 
historical context, policies, and regula1ons, as well as prac1cal knowledge of restora1on and preserva1on 
methods. Ethical considera1ons, emerging technologies, and community engagement were also 
recommended. Overall, the feedback highlighted the importance of policy priori1es, local context, and 
prac1cal experiences in the curriculum. 

2. Comments by sec-on/aspect 

In this chapter, all the comments are collected by component or aspect. It was chosen to do this without 
men1oning the names of the relevant experts but to keep corresponding comments together and stress 
common conclusions. 

a. Outcome of Ac-vity 3 

This chapter sparked an intriguing and significant discussion on two dis1nct topics. The first topic 
challenges the accuracy of the phrase "there was a renewed sense of op1mism and a desire for 
modernity." In reality, a_er World War II, the prevailing sen1ment was one of op1mism, but also of 
chaos, destruc1on, and a severe housing shortage resul1ng from the war's devasta1on. The 
humanitarian crisis compelled urgent ac1on, leading to the construc1on of a vast number of houses and 
public spaces to replace and rebuild the ravaged city centers across Europe. 

The second topic pertains to the usage of the term "style" to describe the design of that par1cular 
period. Experts generally agree that this word diminishes the complexity and diversity of the interiors 
that the Revintage Project strives to preserve. "Style" suggests a sta1c imagery and a set of aesthe1c 
values that primarily relate to visual iden1ty, rather than encompassing the full range of op1ons and 
variables employed during the post-war era. 

 Statement revision 

As an alterna1ve to the original statement, some of the experts proposed the following revision: "By 
educa1ng VET students about the dis1nc1veness of interior design during this period, they can develop a 
deeper understanding of how design reflects and shapes cultural values. Furthermore, they can 
appreciate the importance of preserving historical ar1facts and designs for future genera1ons." 



Regarding terminology, experts stated that the term "interior" in this study is associated with immovable 
property and does not encompass the furniture within a home. Instead, it refers to the inside of a 
building and its cons1tuent elements. This includes the combina1on of one or more rooms with their 
walls, floors, ceilings, doors, installa1ons, built-in furniture, and more. Interiors provide significant 
insights into the owner or user of a space. They are influenced by the passage of 1me and changing 
fashion trends, leading to adapta1ons or complete transforma1ons over the years. Many interiors have 
not survived in their original state due to these factors, as owners modify their interiors to meet new 
technical and func1onal requirements while reflec1ng their current fashion and personal taste. 

An integral approach recognizes the interior as an integral part of the building, even considering it as the 
core. This approach aligns with the desires of built heritage preserva1on, emphasizing the need for a 
comprehensive approach to contemporary monument care. By adop1ng this integral approach, the 
knowledge gap regarding interiors is reduced. Currently, informa1on regarding the geographic, 
chronological, typological, and social diversity of building types o_en lacks insights into their interiors. 

b. Target of the op-onal module 

Due to the lack of aken1on given to this interior-focused approach for many years, there is also a 
significant knowledge gap concerning postwar interiors. However, this provides an opportunity to 
recognize the importance of increasing knowledge and understanding of interiors in order to bridge this 
gap. In this chapter, the part of the experts were par1cularly drawn to the first paragraph, specifically the 
statement that "students will be able to (…) know how to preserve it in a sustainable manner. They have 
the knowledge and skills to do so themselves." A_er thorough delibera1on, experts concluded that the 
primary strength of this curriculum lies in cul1va1ng students' sensi1vity and equipping them with the 
tools to recognize the poten1al significance of post-war interiors. Considering the proposed context and 
dura1on of the course (EQF 3 or 4, for 240 hours), it appears overly ambi1ous to expect VET students to 
be capable of "preserving" these interiors and possessing the "skills to do so themselves." 

Instead, almost all experts suggested that the main objec1ve should be for VET students to develop 
awareness and learn how to collaborate with professionals who can assess and, if necessary, preserve 
these interiors. By fostering an understanding of the importance of preserva1on and providing guidance 
on engaging with experts, students can contribute to the safeguarding of these historical spaces. 

c. Curriculum draJ, learning area 1: Cultural heritage 

The consulted experts emphasized that heritage is a shared ownership and responsibility, belonging to 
everyone. Valuing heritage is seen as a prac1cal approach that enables informed decision-making in 
makers of preserva1on. Through concrete valua1on, it becomes evident which interiors hold value and 
which do not, leading to judgments on whether they should be preserved. 

Recognizing the significance of value as a key concept in heritage conserva1on, it is crucial to appreciate 
postwar interiors. Without proper valua1on, this heritage is at risk of disappearing rapidly. Apprecia1ng 
these interiors allows us to recognize their value for reuse, preserva1on, or cherishing. Conversely, 
neglect, demoli1on, destruc1on, or disposal are likely outcomes if the interiors are not valued. 

Valua1on of interiors is par1cularly important when considering renova1on plans, as it helps iden1fy the 
special and valuable aspects of the interior. The apprecia1on goes beyond age, structural integrity, and 
high cra_smanship (aesthe1c value). It also takes into account technical innova1ons of the 1me, such as 



the use of materials or technical advancements. Unusual formats of materials or construc1ons, the 
inclusion of rare and precious materials (such as natural stone and special wood types), and excep1onal 
design (ar1s1c value) are all factors to be considered. This apprecia1on becomes increasingly relevant 
given the rapid disappearance of potwar interiors and the innova1ve materials used during that period. 

Valua-on criteria 

The applica1on of valua1on criteria helps to highlight the most significant aspects of the interior, 
including its cultural-historical, architectural and art-historical values, ensemble values, integrity, 
recognizability, and rarity. By u1lizing such criteria, the value of the interior becomes evident and 
unequivocal. While monuments o_en owe their recogni1on to their facades, it is important to 
acknowledge the remarkable and dis1nc1ve elements found within the interior. Therefore, the valua1on 
criteria can also be employed in assessing the value of a (modern) interior. A_er all, the interior is an 
integral part of the whole, emphasizing the importance of adop1ng a comprehensive approach to the 
building as a whole. 

Learning outcome A2, Knowledge, 1st box:  
The experts recommend replacing the terms "essen1alist" and "construc1vist" with more accessible 
terms. The current dra_ should strive for clarity and directness in its language, as these terms can have 
mul1ple interpreta1ons depending on the specific field of applica1on. For instance, in the realm of 
architecture, "essen1alists" and "construc1vists" refer to dis1nct architectural movements. 

Learning outcome A2: Overall, there was a posi1ve recep1on to this area of learning as it highlights the 
significance of "intangible" cultural heritage, including the background and the "underlying stories" that 
provide strength and meaning to tangible objects. 

Learning outcome A3, Aotude, 3rd box: Unanimously, the experts agreed that this par1cular box holds 
great importance as it succinctly encapsulates the intent of the Revintage Project. 

According to experts, it is important for the theme of "especially crea1ng, giving your own 
interpreta1on" to be reflected in the op1onal course. A lengthy historical research is not necessary within 
the course, but rather the focus should be on hands-on ac1vi1es. As an example, they suggest going on 
site visits. It is always important to lightly touch on history within a module and then quickly move on to 
crea1ng interiors and going on site visits. By incorpora1ng these themes, the lessons remain clear and 
tangible. 

d. Curriculum draJ, learning area 2: Preserva-on of post-war interiors 

Learning outcome B1: Understands the process of valuing post-war interiors 
The experts raised a ques1on regarding the valua1on methods referred to in this learning area. Is it 
presented as a chart or a standard procedure? The specificity of the task at hand prompts this inquiry. 
Assessing the value of an object, par1cularly an architectural interior from a specific period, requires 
posing a series of ques1ons and considering numerous factors. Specific valua1on charts that defini1vely 
determine what stays and what goes do not exist. Sensibility and broad cultural knowledge are 
paramount because the valua1on and preserva1on of our built environment do not rely solely on 
scien1fic methods. 

Learning outcome B2: Recognizes opportuni1es in preserving post-war interiors 



Skills, 3rd box: Some experts foud this box out of place. It introduces the theme of preserva1on costs and 
suggests that, by this point, the VET student should be able to "es1mate the costs (physical and technical 
endeavor and material) of preserva1on on a global level." Par1cipants agreed that this skill, even for 
experienced professionals in the field, poses par1cular difficulty. It appears too complex to be included at 
this stage and does not seem to fit between the adjacent knowledge and aotude boxes. A poten1al 
replacement for this skill could be, for example, "knowing how to engage professionals and communicate 
a poten1al situa1on concerning an interior of interest" or "knowing how to involve professionals and 
ins1tu1ons in a poten1al situa1on concerning an interior of interest." 

Management and finances 

Learning outcome B3: Can develop and implement a preserva1on plan 
The final learning outcome sparked significant debate and raised several ques1ons among the experts. 
Overall, the idea of crea1ng a plan as a culmina1ng knowledge for students upon comple1ng the module 
was posi1vely received by all experts, with a minor note regarding the "es1ma1on of costs," as previously 
men1oned in B2. 

The second and third lines of this outcome were more ques1onable. Why is there a strong focus on the 
"management and leadership quali1es" of the student? Are these quali1es crucial for a student aiming to 
be sensi1ve to post-war interiors and proficient in crea1ng preserva1on plans? Shouldn't other quali1es 
such as organiza1on, autonomy, interest, sensi1vity, cultural knowledge, dedica1on, and others be 
emphasized? In general, shouldn't the last learning outcome provide more specificity regarding the 
"preserva1on plan"? It appears somewhat divided between specific skills related to the subject maker 
and general self-evalua1on skills of the student. 

e. Course descrip-on 

In general, the experts agreed that the course descrip1on is well-structured and covers important aspects 
of theore1cal and prac1cal knowledge related to understanding the significance of our built 
environment. 

The course could incorporate more hands-on ac1vi1es, such as measured drawings, material analysis, 
and condi1on assessments of actual spaces. It is also important to teach students how buildings can be 
adapted to meet community needs, with a focus on sustainability and adaptability. Encouraging students 
to explore ways to retrofit and adapt these interiors for contemporary use would be beneficial. 
Understanding a country’s heritage legisla1on and preserva1on processes is crucial for students. 
Facilita1ng connec1ons between students and architectural firms or heritage organiza1ons would 
provide them with opportuni1es to engage with the industry. While the course is a good start, the limited 
1me available may hinder the ability to delve deeply into some of the content. Ethical considera1ons, 
including involving the local community, should be emphasized. 

The experts emphasized the importance of the VET students experiencing a wide spectrum of places 
relevant to the topic. This includes visits to buildings that are to be preserved, ins1tu1ons with 
preserva1on knowledge, construc1on companies, material factories and showrooms, museums and 
archives, as well as material stores to gain a comprehensive understanding of the sources of materials. It 
is suggested that the visits to buildings and ins1tu1ons take place in the first week, followed by visits to 
material-related places in the second week. 

Func-on versus value 



Addi1onally, the experts agreed that students should work on a real house inhabited by people. This 
brings an important perspec1ve to the discussion, considering the user's needs and preferences. The 
topic of func1on versus value, with the user playing a significant role, should be thoroughly explored. 
Students need to understand that reconciling user experience, func1onality, costs, and value is a 
common challenge faced by professionals in the field. The experts emphasized the importance of ac1vely 
involving the people who live in the buildings being studied, by listening to their perspec1ves, engaging 
with them, and even invi1ng them to akend the presenta1ons. 

A sugges1on was made to reorganize the course by moving the presenta1on of works to the last week. 
This change would provide students with an extra week to develop their preserva1on plans and create a 
more engaging and interac1ve environment during the presenta1on and evalua1on process. 

There was a consensus among the experts to reduce the emphasis on costs and their influence on the 
preserva1on plan. By doing so, it would allow for other, poten1ally more significant, pedagogical 
ques1ons to arise, focusing on the historical, architectural, and cultural value of our built environment. It 
was agreed upon that "economy is not, and should not be, a determinant factor in the awareness of 
heritage value.” 

f. Didac-c principles 

According to most experts, the op1onal course should truly be a choice for VET students. They should 
have the freedom to choose it without any obliga1ons, whether it's an extension of previous modules or 
an explora1on of a new topic. The course should be future-oriented, providing a simplis1c methodology 
for recogni1on and apprecia1on. This aligns with the defini1on of an elec1ve course, which is meant to 
deepen, broaden, or orient students while preparing them for their future profession or providing 
orienta1on. The experts believe that students should have the autonomy to make their own choices, as 
that is what makers most. He highlights that students are choosing their own future and, therefore, they 
know which op1onal course aligns with their goals. 

To engage students in the elec1ve course, it is important to trigger their interest. It should offer 
something meaningful to the students, and they should be able to relate to the content. This can be 
achieved by offering a variety of op1ons within the elec1ve course, enabling students to find their fit 
more easily. Guest lectures and hands-on ac1vi1es are effec1ve ways to engage students. Providing 
prac1cal tasks and entrepreneurial experiences can ac1vely involve students in the learning process. 

Experts emphasized the importance of prac1cal work, as it is an integral part of their field. It's not just 
about recognizing a par1cular style or design, but also transla1ng it into prac1cal assignments. For 
example, certain designs may involve specific materials and forms that students can replicate in prac1cal 
assignments, such as recrea1ng a certain chair. The process of making is enjoyable, and students find 
sa1sfac1on in the end result.  

A replacement of tradi-onal crafmanship 

During the expert discussions, an interes1ng point was raised, leading to an important idea. The experts 
felt that while the text touched upon real aspects, it failed to consider the broader societal evolu1on and 
the working methods of modern building companies. Today, propelled by technological advancements 
and modern economic prac1ces, industry and factories have largely replaced tradi1onal cra_smanship 



and the no1on of "professionals who work with their hands" in the building process. With this 
perspec1ve in mind, it was suggested that the text should reflect this reality and focus on reconnec1ng 
users with the building industry as a whole, rather than specifically emphasizing cra_smen. A possible 
revised version of the text could be as follows: 

"Through our mee1ngs and discussions with experts at Revintage, we have come to understand that the 
decay and destruc1on of post-war interiors can be akributed, in general, to a lack of awareness regarding 
their cultural, societal, or historical significance. This lack of awareness can be akributed to various 
factors, but we believe that the growing disconnec1on between users and the methods of building 
produc1on, whether through factories or cra_smen, is par1cularly significant. The curriculum should 
underscore the importance of understanding how our built environment is constructed, where materials 
and objects come from, and contribute to valuing the construc1on process. It is not uncommon to 
witness a cultural undervaluing of professionals working in the building industry, and it should be an 
objec1ve of this curriculum to challenge and change such percep1ons. Revintage should strive to 
improve the way we perceive and appreciate all the individuals who contribute to our built environment. 
It should ignite curiosity and mo1va1on among students to recognize its cultural importance, preserve it, 
and ac1vely par1cipate in shaping its future." 

By shi_ing the focus to the broader building industry and acknowledging the evolving reali1es of 
construc1on, the revised text encompasses a more comprehensive understanding of the rela1onship 
between users and the built environment, while emphasizing the need to value and preserve cultural 
heritage 

3. General observa-ons 

The experts agreed that the descrip1on offers a diverse array of knowledge and abili1es essen1al for 
comprehending and preserving cultural heritage effec1vely while also promo1ng a broader sense of 
awareness beyond mere skills. The curriculum demonstrates a thorough scope of desired learning 
outcomes, encompassing a wide range of areas. A well-structured grid clearly delineates the knowledge, 
skills, and aotudes associated with each learning outcome, effec1vely showcasing the breadth of 
learning that students will akain. Furthermore, the inclusion of case studies and site visits provides 
students with direct exposure to the prac1cal facets of conserva1on, enhancing their hands-on 
experience in the field. 

Despite being a commendable ini1a1ve, implemen1ng the curriculum in the European na1onal contexts 
would pose challenges. It would require smart strategies and perseverance to ensure that it does not 
remain a utopian concept. Tackling the adap1ve re-use of post-war interiors is an ambi1ous goal that 
necessitates a mul1-stakeholder approach, where the planning authority issues guidelines that are 
implemented by relevant par1es. The key lies in crea1ng policies that demonstrate an understanding of 
and apprecia1on for interiors and post-war heritage. It is crucial to have knowledge about the exis1ng 
policies and challenges as a star1ng point for reflec1ng on effec1ve ways to beker protect cultural 
heritage.  

Understanding the local chalenges 

To address these challenges, the module should incorporate knowledge about the local historical context, 
past and present policies, and na1onal regula1ons regarding cultural heritage, including the management 
of interiors. Students would greatly benefit from understanding the local challenges associated with the 



preserva1on of cultural heritage, par1cularly in rela1on to interiors. They should also gain insight into 
local restora1on and preserva1on prac1ces, including prac1cal knowledge of the most commonly used 
materials in the local context, as well as restora1on and conserva1on methods. Integra1ng ethical 
considera1ons, such as community engagement issues and community consulta1on on adap1ng 
buildings and their interiors to meet community needs, is crucial. Furthermore, discussions on emerging 
technologies, digital preserva1on methods, and innova1ve conserva1on prac1ces would be valuable 
addi1ons to the curriculum. 

The experts also explored the idea that, while currently focused on "post-war interiors," the curriculum 
could and should be expanded in the future to encompass a broader concept of "built heritage" or simply 
"heritage." They believe that the core strength of this curriculum lies in awakening students' sensibility 
towards their surroundings, guiding them to learn "how to look" rather than simply "how to do." Such a 
course ins1lls the value of apprecia1ng one's environment and encourages students to think twice before 
destroying or replacing, recognizing the effort, thought, and energy that went into its crea1on. This 
approach holds immense value in a society that tends to consume and waste more and more. 

"Valua1on" emerges as the most fiong word to describe this curriculum, as it goes beyond knowing how 
to preserve or demolish exis1ng structures. Instead, it focuses on understanding what lessons from the 
past are valuable, deserving preserva1on and meaningful discussion, and what aspects may not hold the 
same significance. 

Overall, the experts unanimously agreed on the importance and value of the discussed curriculum. They 
view it as a relevant approach not only for the development of students but for society as a whole. The 
significance of built heritage and its representa1on of a specific era's perspec1ve and worldview is 
increasingly being overlooked, making this course a vital step towards its revalua1on. 
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Report 7: Description of the curriculum 
 
Quiosq | July 2023 
 
 
Introduction 
 
This is the final version of the Revintage curriculum description. Experts from the VET sector and 
content experts commented on the earlier version (see Report 7). Their comments have been 
incorporated into this version. In a limited number of cases, this shows different views. These are 
both listed for clarity. 
 
The question in this inventory was: what could be the role of VET and heritage institutions and 
professionals in preserving post-war interiors? In order to answer this question, we made a 
description of a curriculum at EQF level 3/4. This description contains all the qualifications necessary 
to be able to handle the identified problems and challenges in practice. More precisely: with these 
qualifications, graduates can actually make a contribution to the preservation of post-war interiors. 
 
We have organized expert meetings in The Netherlands, Portugal, and Malta that were open to the 
various stakeholders. Its intention was to compare existing practices in the treatment of postwar 
interiors, as well as create space for new practices and collaborations. A resulting inventory of 
knowledge, know-how, and collections that are related to the mentioned interiors in the format of 
an EQF description will be disclosed on the project website. We have shared the framework in the 
form of a part-curriculum description with stakeholders and asked their opinion about practical 
implementation. This inquiry focuses on the primary target group (VET representatives). The EQF 
description was made in consultation with this target group. The basic principle was that the target 
group knows best what students in the VET sector can handle and at which final level the knowledge, 
skills, and competences should be. 
 
 
Consulted experts 
 
In the three partner countries the next experts were consulted: 
 

• Jorn Konijn (Van Eesteren Museum) 
• Kees Somer (State Department of Cultural Heritage, RCE) 
• Eloy Koldeweij (State Department of Cultural Heritage, RCE) 
• Martin Bellers (RIBO ROC Twente, VET)) 
• Samantha Wouters (ROC Amsterdam (VET)) 
• Ana Luís Castro (writer) 
• João Manarte (architects, built heritage and VET education) 
• Rodrigo Bernardin (architect, built heritage and VET education) 
• Rúben Sousa (architect, built heritage and VET education) 
• Russell Muscat () 
• Kenneth Gambin (heritage experts and VET Educators) 
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• David Ellul (architect specializing in post-war era) 
• Kimberly Bonello (architect specializing in post-war era) 
• Joseph Schirro (conservation specialist, also involved in VET education) 

 
 

 
 
Photo 1: Expert meeting in Porto (POR) (Photo by Nuno Sarmento) 
 
 
Without exception, the experts were positive about the draft version and also provided us with many 
useful suggestions for improvement. These included focus, content and level. The full record of their 
comments can be found in Report 8. 
 
 
Deliverables 
 
For the Revintage project, the following deliverables were planned for Activity 4: 
 
R7: Curriculum description (this report) 
R8:  Report on expert meetings in Malta, Portugal and The Netherlands 
W3:  Finalization of the project website 
 
 
Outcome of Activity 3 
 
Activity 3 (Analyzing the value of post-war interiors) had significant importance for the project and 
the mind and perception of everyone involved. From what we could see, we had a very concrete 
clarification from all the countries of the importance of this matter of sustainability, heritage and 
preservation. The problem most mentioned by the focus group was without a doubt the lack of 
interest that people have on these topics and how important it is for everybody to be interested and 
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involved in. For that reason, the impact the activity had is notorious, particularly in the younger 
generation involved. 
 
Post-war interiors hold significant cultural heritage value as they provide a glimpse into the design 
and aesthetics of the mid-twentieth century. After World War II, there was a renewed sense of 
optimism and a desire for modernity, which found expression in the interiors of homes and public 
spaces. The furniture, colors, and materials used during this period were heavily influenced by 
technological advancements and new materials such as plastic and metal.  
 
Some of the experts questioned this optimism. They argued that after the Second World War the 
sensation was not of optimism, but of chaos, destruction, and a huge shortage of housing due to the 
damages of war. It was the humanitarian crisis that gave the urgency to act and to build an enormous 
number of houses, as well as public spaces, motivated by the need to replace and rebuild the 
wreckage that was found at the center of a lot of European cities. 
 
Understanding post-war interiors can provide insights into the social and cultural changes that 
occurred during this period. Students who learn about the uniqueness of this period’s interior design 
can gain a deeper understanding of the significance of design in reflecting and shaping cultural 
values, as well as the importance of preserving historical artifacts and designs for future generations. 
 
 
Requirements curriculum description 
 
This report provides a description of a module that can be used in VET education on the valuation 
and sustainable preservation of post-war interiors. For each partner country, the situation is different 
in terms of requirements for such a module, and this certainly holds true for the other countries in 
Europe, despite all the tools that have been created to make the requirements comparable. 
Therefore, for the sake of applicability we assume a kind of average condition that we believe shall 
prove easily adaptable to other situations. 
 
As described in prior texts, recent interiors are vulnerable at this time. This vulnerability means that 
they are disappearing not only through decay but also because these interiors have not received a 
motivated valuation as heritage. This problem, combined with the rapid emergence of current use 
and living requirements, is causing a rapid loss of post-war interiors. In short, this means that this 
type of heritage has not yet been recognized for preservation and is therefore disappearing at a rapid 
pace. What is missing, according to all stakeholders in the previous Revintage project activities, is the 
knowledge that highlights the recognition and value of these interiors among interested parties. 
These stakeholders are, in the context of Revintage, VET students who do not recognize the cultural 
value of post-war interiors and thus do not have a value judgment; let alone that they can actively 
act upon it. 
 
Vocational Education and Training (VET) students in design- and craftsmanship-related fields should 
learn about post-war design and interiors for several reasons. First and foremost, understanding the 
historical context of design trends is crucial for any aspiring designer or decorator. The post-war 
period saw significant shifts in design styles and preferences, as people sought to move away from 
the austerity of the war years and embrace a more optimistic and modern aesthetic. Learning about 
the designers, architects, and artists who shaped this period can provide invaluable insights into the 
evolution of design and the societal forces that influenced it. Additionally, many of the design 
principles and techniques developed during this time continue to influence contemporary design, 
making it essential knowledge for any designer or decorator looking to stay current and innovative in 
their field. Overall, studying post-war design and interiors can provide VET students with a deeper 



4 

understanding of the history and evolution of their craft, as well as inspiration for their own creative 
endeavors. 
 
This curriculum description assumes an optional module for the upper division of a VET program in 
an applicable direction. This may be a course in craftsmanship, preservation, restoration and cultural 
tourism. Specifically, this will be a 240-hour module level 3 or 4 that can be taken by a diverse group 
of students interested in the subject but without specific prior knowledge. There will have to be 
broadening of knowledge and cultivation of interest. Since the group consists of generally practically 
trained students, there will be an appropriate ratio of theory to practice. Each theoretical part will be 
illustrated in field trips and cases and made your own in practical exercises, individually and in 
groups. 
 
 
ECVET and EQF 
 
A number of European instruments such as the European Qualifications Framework (EQF), Europass, 
European credit transfer systems (ECTS and ECVET), the multilingual classification of European 
Skills/Competencies, Qualifications and Occupations (ESCO) and quality assurance frameworks have 
been developed and implemented to support the mobility of learners and workers. These tools are 
improving transparency, making qualifications comparable across countries (EQF) and credit points 
transferable (ECTS). These instruments were not developed in isolation from each other, they are in a 
close coherence where the different tools and services -including transparency and recognition of 
qualifications, validation of non-formal and informal learning and lifelong guidance- are offered in a 
coordinated way aiming to contribute to real European mobility where a person's knowledge, skills 
and competences can be clearly understood and quickly recognized. 
 
The core element of ECVET technical specifications is the use of learning outcomes. Learning 
outcomes describe what a person knows and is able to do and therefore they are neutral to how, in 
which context and over what duration individuals have developed their knowledge, skills and 
competences. They make it possible to recognize learning in view of achieving a qualification 
independent of where the learning took place and over what duration. The European Quality 
Assurance Reference Framework for VET (EQAVET) provides a European-wide system to help 
stakeholders to document, develop, monitor, evaluate and improve the effectiveness of their VET 
provision and quality management practices. It can be applied at both system and VET provider levels 
and can therefore be used to assess the efficiency of VET provision. It is adaptable to the different 
national systems and it can be used in accordance with national legislation and practice. 
 
The aim of the Recommendation of the European Parliament and the Council of 23rd April 2008 
on the establishment of the European Qualifications Framework for lifelong learning was "The 
creation of a common reference framework intended to serve as a tool for comparing qualifications 
in both general and professional education". European Qualifications Framework for lifelong learning 
has been developed to allow easy comparison of qualifications achieved in different European 
countries. In the European Qualifications Framework learning outcomes inform what a learner 
knows, understands and is able to do after completion the learning process. Therefore, in the 
European Qualifications Framework effects of learning are particularly important. Learning outcomes 
are listed in three categories: knowledge, skills and competences.  
 
Principles underpinning the European Qualifications Framework are widely recognized by the 
countries of the Community. Benefits of implementing the EQFs: 
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• The qualifications are more readable and easier to understand in different countries and 
systems in Europe; 

• The citizens’ mobility between countries is promoted; 
• Lifelong learning is facilitated; 
• A comparison of learning outcomes in different European countries is allowed to facilitate 

cooperation between countries and institutions; 
• The common European reference point links different national qualifications systems and 

thus facilitates better communication among them; 
• A network of independent, but interrelated and mutually understandable qualification is 

created; 
• The transfer of qualifications between countries, systems and institutions is made 

comparable; 
• The access to lifelong learning and the scope of participation in this process is improved; 
• The validation of non-formal and informal learning is facilitated; 
• The transparency of qualifications awarded outside the national systems is encouraged 

 
For EQF 3 and 4 apply the following learning outcomes: 
 
EQF 3 

• Knowledge: Knowledge of facts, principles, processes and general concepts, in a field of work 
or study 

• Skills: A range of cognitive and practical skills required to accomplish tasks and solve 
problems by selecting and applying basic methods, tools, materials and information 

• Responsibility and autonomy: Take responsibility for completion of tasks in work or study; 
adapt own behaviour to circumstances in solving problems 

 
EQF 4 

• Knowledge: Factual and theoretical knowledge in broad contexts within a field of work or 
study 

• Skills: A range of cognitive and practical skills required to generate solutions to specific 
problems in a field of work or study 

• Responsibility and autonomy: Exercise self-management within the guidelines of work or 
study contexts that are usually predictable, but are subject to change; supervise the routine 
work of others, taking some responsibility for the evaluation and improvement of work or 
study activities 
 

In general, EQF level 3 qualifications typically require learners to have basic knowledge and skills in a 
specific field or occupation. These qualifications are often obtained through vocational education and 
training (VET) programs and may enable learners to perform routine tasks under supervision. In 
contrast, EQF level 4 qualifications require learners to have a more advanced understanding of a 
specific field or occupation and to be able to work independently. These qualifications are often 
obtained through more specialized VET programs or through academic pathways such as higher 
education. Overall, EQF level 4 qualifications are more advanced and require a higher level of 
knowledge, skills, and competences than EQF level 3 qualifications. Moreover, some of the consulted 
experts indicated that the curriculum in its current description, in part, asks too much of students at 
this level and that adjustment toward a more practical level should be considered. 
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Target of the optional module 
 
Upon completion of the course, VET students will be able to make well-considered decisions about 
the cultural heritage value of a post-war interior and know how to preserve it in a sustainable 
manner. They have the knowledge and skills to do so themselves or know how to engage others. 
After debating this, some of the experts believe that the main strength of this curriculum is to 
develop the sensibility of the students to give them the tools to recognize the possible importance of 
a particular post-war interior. On the context and length proposed for this course (EQF 3 or 4, for 240 
hours), it seems too ambitious to expect a student to be able to “preserve” these interiors and to 
have the “skills to do so themselves”. The main goal should be for the students to gain awareness 
and to learn how to engage with professionals that can evaluate and preserve, if necessary. 
 
The description of the competencies is based on the following sources: 
 

• Research within Activities 1, 2 and 3 of Revintage. 
• Outcomes of interviews with representatives of VET education in the partner countries and 

discussions with experts. 
• Curriculum descriptions of similar optional modules. 
• All remarks made by the experts that were consulted. 
• Information from the Rijksdienst van het Cultureel Erfgoed in Nederland (various publications 

on valuation of historic interiors) and many other written sources in the partner countries 
and in Europe in general. 

 
Competence-based learning is a key feature of VET education, enabling learners to acquire practical, 
hands-on experience and to develop the competences needed to succeed in their chosen field. 
Overall, competences are a critical component of VET education, helping learners to develop the 
skills, knowledge, and abilities needed to thrive in the workplace and in their personal lives. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Photo 2: House designed in the late 1950s by 
architect Mário Barbosa, located in Porto 
(Photo by Luis Ferreira Alves). 
 

 



7 

 
 

Learning outcome A1: Knows what heritage is 
Knowledge Skills Attitude 
The student can explain the 
definition of heritage and highlight 
the diversity of heritage with 
examples. 

The student recognizes claims 
about heritage and can be critical 
of them. 

The student shows initiative in 
preparing a plan for future-
proofing heritage assets.  

The student can explain with 
examples that dealing with 
heritage is a way of looking at 
culture. 

The student can place heritage in 
a historical context. 

The student can handle and adjust 
his/her own opinions and 
emotions in a discussion about 
the value of heritage. 

The student can explain who 
determines what heritage is and 
that heritage formation is an 
ongoing process. 

The student can interpret the 
meaning of heritage from time-
based perspectives. 

The student is able to reflect, 
assign meaning and value heritage 
in dialogue and takes ethical 
aspects into account. 

 
Learning outcome A2: Understands the main concepts and typology of cultural heritage 
Knowledge Skills Attitude 
The student understands that 
theoretically there are several 
ways to view heritage. 

The student can demonstrate the 
difference in approaches from the 
discipline using examples. 

The student understands that 
different approaches are not right 
or wrong but merely a way of 
looking at things. 

The student knows the difference 
between tangible and intangible 
heritage.  

Within a given context, the 
student can name aspects of 
tangible and intangible heritage 
using examples. 

The student understands that an 
object without the underlying 
stories has limited value and 
searches for backgrounds. 

The student knows that 
individuals' views of heritage play 
an important role. 

The student knows where to get 
knowledge when it comes to what 
belongs to cultural heritage and 
does so in practice. 

The student demonstrates is open 
to the opinions of others and 
actively seeks them. 

 
Learning outcome A3: Understands the value of post-war interiors 
Knowledge Skills Attitude 
The student knows that 
knowledge about the heritage 
value of recent interiors is still 
developing. 

The student can play an active role 
in the valuation of recent interiors 
by applying valuation systems. 

The student knows that there is 
no absolute truth when it comes 
to valuation but that it is the 
outcome of a discussion. 

The student has basic knowledge 
of the post-war period as it relates 
to the history of architecture. 

The student can recognize and 
historically interpret built 
heritage. 

The student actively searches for 
knowledge about a particular time 
period if knowledge about it is 
lacking or needs expansion. 

The student has knowledge of the 
post-war period as it relates to 
popular culture and  interior 
design  

The student knows what 
developments are currently taking 
place within the valuation of 
recent interiors. 

The student shows appreciation 
for interiors from the post-war 
period, even if they belong to a 
different (older) generation. 

 

Learning area A: Cultural heritage 
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Learning outcome B1: Knows how to use valuation methods for post-war interiors 
Knowledge Skills Attitude 
The student knows valuation 
methods that are used within 
cultural heritage. 

The student is able to use 
valuation methods in a global 
manner. 

The student does not immediately 
take action when it comes to 
preservation, but names the 
advantages and disadvantages. 

The student has global knowledge 
of other valuation systems and 
understands that it is a matter of 
choice. 

The student can interpret and 
value the results of other systems 
and understands that valuation is 
not always ‘objective’.  

The student is open to the 
opinions of others and uses them 
to adjust his own opinion, if 
relevant. 

The student knows the essence of 
the valuation method he uses and 
combines this with place-making 
theory. 

The student can present this 
essence and uses the right means 
of communication. 

The student is proud of the way in 
which the valuation system has 
been used and the result it has led 
to. 

 
Learning outcome B2: Recognizes the opportunities in preserving post-war interiors  
Knowledge Skills Attitude 
The student knows why it is 
important to preserve post-war 
heritage. 

The student can convey this 
knowledge to others in a 
convincing manner. 

The student is not ‘pushy’ 
regarding his own position but 
actively uses the opinion of others 
to improve his own opinion. 

The student knows the 
possibilities and impossibilities of 
preserving post-war built cultural 
heritage and interior design. 

In a given context, the student can 
make decisions about preser-
vation of post-war interiors and 
the alternatives, like destruction. 

The student pays attention to 
possible sensitivities of others 
regarding the subject and ethical 
aspects. 

The student knows the institutions 
in his immediate vicinity and in its  
country that are involved in this. 

The student understands that are 
different types of costs in the 
preservation activities. 

The student can think outside the 
box and sees original possibilities 
for achieving preservation 
objectives. 

 

Learning outcome B3: Can make and implement a plan for preservation 
Knowledge Skills Attitude 
In a given contect, the student 
knows how to write part of an 
implementation plan for the 
preservation of post-war interiors. 

The student can write part of an 
implementation plan under 
supervision, including a rough 
estimation of the costs. 

The student does not start 
immediately, but makes conscious 
choices. 

The student has the knowledge 
with which he can manage not 
only himself but partly also other 
involved. 

The student has management and  
leadership qualities, to a certain 
level and in a given context. 

The student is aware of the 
organizational preconditions for 
the implementation plan as far as 
its own work is concerned 

The student has knowledge of 
evaluation systems based on the 
Plan-Do-Check-Act cycle. 

The student can evaluate his 
actions, actively using the opinions 
of others. 

The student has a positive attitude 
in the field of adjusting measures 
taken if the evaluation makes this 
necessary. 

 
  

Learning area B: Preservation of post-war interiors 
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Course description 
 
The time investment for this module is 240 hours, divided into roughly 6 weeks of 30 hours. This can 
be adjusted in response to the possibilities of the course provider, the other program, etc. Lectures, 
excursions and practical assignments can be provided. The assessment relates workdelivered , in 
particular in the field of the aforementioned knowledge, skills and attitude. Emphasis is given to how 
the student dealt with the problem, not the final result. The reflection of the student is expressly part 
of the assessment. Incidentally, some of the experts indicate that 240 hours is too few for such a vast 
subject. A doubling to 480 hours would be more appropriate. 
 
Possible format: 
 

• Week 1: General introduction based on the knowledge that the students already have. 
Excursion to a museum. Reflective assignment. 

• Week 2: Lectures and practical work in the field of cultural heritage and appreciation. 
Application in a concrete case. Visiting workshops to understand materials and type of 
craftmanship.  

• Week 3: Determination of a case in the field of post-war interiors on which the students will 
work in groups. Preliminary investigations. 

• Week 4: Discussions with stakeholders about the possibilities for preservation. Try to get a 
total overview. 

• Week 5: Writing an implementation plan under supervision and presenting it to those 
involved and fellow students. 

• Week 6: Closing. Extensive reflection with those involved about approach and results. 
Evaluation and assessment 

 
Note that not all modules will contain the same number of hours. The more theoretical modules will 
have fewer hours and the more practical ones more. Some of the experts indicated that the role of 
the student needs to be better elaborated. To whom is he/she accountable? What is the final 
product? Usually this is an operational plan within a given situation where the student is responsible 
for a particular component. 
 
According to all experts, it is important that the students visit all places relevant to the topic, from 
the places that are to be preserved, to the institutions that supply the knowledge to do so, to the 
builders and companies that will actually do it. It feels important to add to the list: visiting buildings 
from the post-war period, both from known architects and from anonymous ones, visiting building 
companies, material factories and their showrooms, museums and archives, as well as material 
stores, in order to have a full scope of the sources of materials.  
 
The experts also agreed that the specific case that students work on, should be about a real house 
with people living there. This will bring another important side to the module: the side of the user. 
One of the topics that seems to be very important to discuss in this course should be function versus 
value, and the user is of greater importance for this. His/her side can, eventually, have a saying, or 
not, on the plan of preservation and it is important that the students understand that is a situation 
that most of the professionals deal with (user experience versus function versus costs versus value…). 
Furthermore, the experts would like to emphasize the importance of hearing the people who actually 
live on the buildings that are being worked on, to engage with them, and even invite them to the 
presentations. 
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Didactic principles 
 
VET is founded on several didactic principles that guide the learning process. One of the central 
principles is learner-centeredness, which emphasizes that education should be tailored to the needs 
and interests of individual learners. Another principle is practical relevance, which holds that 
education should focus on the acquisition of skills and knowledge that are directly applicable to the 
workplace and that enable learners to be productive and successful in their chosen field. Active 
participation is also a crucial principle in VET education, as it encourages learners to engage actively 
in the learning process through hands-on activities, group work, and problem-solving exercises. 
Additionally, VET education emphasizes the importance of continuous assessment and feedback, 
enabling learners to track their progress and receive constructive feedback from instructors, peers, 
and supervisors. Finally, VET education promotes the integration of theoretical knowledge with 
practical experience, enabling learners to apply what they have learned in real-world settings. 
Overall, these didactic principles provide a strong foundation for VET education, helping learners 
develop the skills, knowledge, and competencies needed to succeed in their chosen professions. 
 
More specific we will in this case focus on: 
 

• Activation of prior knowledge: active recognition, discussion and reflection. 
• Historical reasoning: (critical) use of sources, asking questions, forming a context. 
• Cultural research: the creative process of orienting, researching, executing and evaluating. 
• Multiperspectivity en multi-voicedness: social, cultural, historical, economic, environmental, 

political and technical. 
• Geographical approach: where is it? Why there? Is it wanted there? How will it be 

experienced in the future? 
• An alternation of methods: theory, field trips, discussions among themselves and with 

experts, doing something yourself, reflecting. 
 
 

 
 
Photo 3: VET education at ROC Twente (RIBO), The Netherlands (photo by Bob Crezee) 
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Evaluation and assessment 
 
All modules will receive extensive evaluation, both with the students and by the teachers involved. 
Assessment is based on the principle that a student must be able to progress. This means that if 
testing shows insufficient grasp of the subject, there will be additional components specifically aimed 
at individual recovery. Testing will differ per component, and depend on the content. In addition, 
there may be local differences related to what a program is used to. However, the starting point is 
that the testing will be fully consistent with the competencies listed. In many cases a rubric can be an 
appropriate instrument for this. 
 
 
Local adaptions and general closing observations 
 
It is to be expected that the above is not fully applicable everywhere in Europe in this way, despite 
there being a European way of description and an interchangeable level. This includes the use of 
appropriate materials, textbooks, etc. As long as these focus on the attainment of competencies, it is 
up to the local education provider to use the appropriate manuals and learning methods. For the 
time being, it is assumed that existing material can be used to provide of theoretical background. The 
full elaboration of the remaining material is beyond the scope of this project. 
 
From the meetings and discussions with experts we had in Revintage, we understood that there are 
several reasons for the decay and destruction of the post-war interiors, but that, in general, the 
problem could be connected to a lack of consciousness of their cultural, societal or historical 
importance. This lack of consciousness can be said to come from many places, but we think the 
growing disconnection between users and the building production methods, either factories or 
craftsmen, is, above the things mentioned, very important. 
 
The curriculum should emphasize the importance of knowing how our reality is being built and 
where do the materials and objects come from and should contribute to the valuation of the 
construction process. We sometimes see that there is a cultural down-view on the professionals 
working on the building industry and it should be an objective of this curriculum to change this. 
Revintage should aim to improve the way we look at all the people who contribute to our built 
environment and to awaken curiosity and motivation on the students to value its cultural 
importance, preserve it and to be a part of it. 
 
 


